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AwAwooia & Avanttuéiokn Nwaoowkn Awatapaxn (Ara)

Nw¢ avantuooovtot SVo MNwc pmopet va yivel n
YAwooEeC MoLeC eival oL TP POEC SldKkplon avapeoo ota
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|[KOVOTNTA VOl ETILKOWVWVEL KAVELC
o€ U0 YAWOOEC e KArola NMwooa KAnpovopac (UntpLkni
OTOLXELWON EVXEPELD OE OAEC TLC vAwooa) kat Kupiapxn Nwooa
KOONUEPLVEC TIEPLOTAOELC.
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Avantuélakn Nwaookn Alatapaxn

Epudavidetal kata tnv avarmntuélokn nepiodo

Ztolxeia emutoAacpou

AvokoAlec otnv mapaywyn n/kot otnv

Katavonon tou Aoyou e 7% ToU TANBUGHOY

e 2 radLa oe KA Ot taén
e Epdaviletal cuxvotepa ota ayopla
e 5.8 ekatoppuptla rtadia ko Epnpol otnv

H attiohoyia eivol epimAokn Kol 0€ PEPLKEC
TEPUTTWOELC AYVWOTN - YOVIOLako uTtofabpo

, . ., Evupwmnn (Tomblin et al., 1997, Bishop, 2010)
Aev opelAeToL 0€ VEUPOAOYLKEG SLaTOPAXEG N aadhl P

VONTLKEC AOUVOLLEC.

Aev odelletal o€ YAWOOLKES, KOLVWVLKEC KOLL
TIOALTIOTIKEG SLadopéc (ICD-11; Bishop et al., 2017; Durkin
& Conti-Ramsden, 2012; Leonard, 2015Norbury et al., 2017)
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Adnynon & Ara

Ol apnynoelc twv madlwv pe AlA, eite mpokettal yla mapaywyn €ite ywa avadiiynon,
elval avemnopkeic (e.g., Botting, 2002; Theodorou et al., 2017; Papastefanou & Theodorou,
under-review)

~

J
N

;
H aprynon pmopei va mpokOPeL amo tTnv avadlynon uag totoploc n amo tnv eAeVBepn
napaywyn poc wotopiag (Hipfner Boucher, et al., 2014)

-

>
H adniynon pmopei va xpnotlpomnonBet yia aviyvevon diyAwoowv matdlwv rmou mibavov va
nopouvotalouv AlrA (Boerma, et al.,, 2016; Auza, et al., 2018)
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Avadinynon wc epyaleio evtoniopol AlyAwoowv modiwyv pe Ara

H aéloAoynon tTwv apnynUATkwy de€lotNTwy HEoA aTto TNV avadlnynon amoteAel
XPNOLUO EPYAAELO OTOV EVTOTUOHO TOLOLWV PE YAWOGCLKEG OLATAPAXEG.

H avaAuvon adnynuatoc oto eninedo tn¢ HokpoOOUNC VOl OXETLKA AVEEAPTNTN ATIO TO
TTOCO0O0TO £KBEONC OE LA CUYKEKPLUEVN YAWOOQ.

Oewpeital OtL eival po Alyotepo npokatelANUUEVN LEB0OOC YAWOOLKNC aELloAoynong
yla SiyAwooa rodLa kol propet emopevwe va cupBalel otnv dtakplon petaL TA
SiyAwoowv madlwyv kat SiyAwoowv matdlwv pe AlA.
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2toxol MeA€x

4 N
1. Na e€eTaoel TNV AvATTTUEN XOPAKTNPLOTIKWY HOKPOOOMNC Kol

LUIkpodounc otov adnynuatiko Aoyo diyAwoowv rnodlwv pe EAANVIKA
\wq yYAwooa KAnpovouLag kat AyyAlka Tnv Kupiopxn yAwooa.

>
2. Na evtomioel Tuxov SLpopEC 0 LETPNOELG LAKPOSOUNG KoLl

likpodounc petacy TA diyA\woowv matdlwyv kat SiyAwoowv matdlwyv Ue

AlA.
\- /
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MeBodoAoyia: ZUMUETEXOVTEC

20 turika avanttvooopeva (TA) diyAwooa atdia 15 diyAwooa mawdia pe Ara
* M.O. HAwlag: M = 6.77, SD = 0.96 e M.O. HAwklacg: M =6.43,SD =1.16
e EAANVIKA — TAWooa KANPOVOULAG e EAANVIKA — MAwooa KANPOVOULAG
e AyyAwka — Kupiapxn yAwooao e AyyAwa — Kuplopxn yAwooa
e Qoitnon oe AyyALkO oxoAeio e Doitnon og AyyALKO oXOAeio
e Qoitnon oe napotklokd EAANVIKO oxoAeio e Qoitnon oe napotklokd EAANVLIKO oxoAeio
e KOK mpodiA: pétplo mpog uPnAo e KOK mpodiA: pétplo mpog uPnAo
e Aev untipxe enionun S1dyvwon wg mpog thv e Entionun Stayvwon ATA
avantuén Aoyou n/kot opAlog i avnouyia oo
TOUG YOVELG W¢ TNV aVATTTUEN TOUG

Ouada No Mean SD t df. p

TA 20 6.77 0.96
ATA 15 6.43 1.19 1.25 > 21 »
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MeBodoAoyia: EpyaAeia AStoAoynong
The LITMUS-PABIQ questionnaire (tuller, 2015

Parental Questionnaire for Bilingual Children

[ H A LK ia E’ Ke €0 n c }1 (];Be;:t;r];la:en:formation about the Child

1.2 If place of birth is not country of residence, date of arrival in country of residence:
4 4 14 I
® I Be yAw
2. Child’s early history: Language, etc.
O 0 O 0-[0 X p n 0 r] q T n q Ka E v 0 0 aq 2.1 How old was your child when he/she spoke his/her first word and in which language was his/her first
word?

o I_I O 0 O Gté é Ke E 0 r] q 0-[ rl V Kd e E vhd) 0 0 a lZa.zguage il;\zfie\:agri?:;;}igeghen he/she first put words together to make short sentences and in which

Example: more water; more milk; etc.

) I—Aw 0 0 L Ké q 6 Eg Lér r]_c E q 0_[ n V Kd e e vA(b 0 0 a 23 N(l?(e)fo;%)éour child was three or four years old, were you ever concerned about his/her language?

2.4 Has your child ever had any hearing problems or frequent ear infections? NO or YES

o KO lvwv LKé_OLKOVO lJ.I.Ké UT[éBaepO an 25 What languages does your child speak now?
O l, KO v é V E La q Cypriot English Other (specify)

2.6 Which language do you think your child feels the most at home in?
2.7 Before your child was four years old, was he/she exposed to:

® Emnimedo eMAPKELAC YOVEWY OTNV KOBOE o b =
yAwooa mou ektiBetat to madt T [ e e s
ooty o

2.8 At what age did this exposure begin?

LI
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MeBodoloyia: EpyaAeia AloAoynong

Mn AEKT}K"] Raven’s Colour Progressive Matrices (Raven, 2003)
vonupoouvn:

EK¢P<}0T1K6 Word Finding Vocabulary Scale (Renfrew, 1995)
AeéLAoyio:

Mop¢o-civradn: Sentence Repetition Task - COST Action 1S080419 (Marinis & Armon-
Lotem, 2015)

Q{EOK‘”&KO“OWGH The Test of Word Reading Efficiency (Torgesen, Wagner, & Rashotte, 2012)
é€swv:

KatoEvénon The York Assessment of Reading for Comprehension (YARC) (English and
KELLEVOU: Greek)

12
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MeBodoloyia: EpyaAeia AloAoynong

«The Bus Story Test» (Renfrew, 2004)

— Makpodoung: MAnpodopia

Méoo Mnkog
Exdopag,

MetpnosLg —

AplBuog e€aptnUEVWV
TIPOTACEWV

St LTS

Mnkog 5 peyaAutepwv
TIPOTACEWVY

— MuwpoSoungG:

ZUVOALKOG ApLOUOG
NéEewv

AplBLOC
Altadpopetikwv AE€ewv 13
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* MNolec eival oL emdooelc Twv dUOo * MNolec eivat ol SLadopEC oTLC
OpAd WV TaLdLWV OTLG LETPNOELG LETPNOELC LaKpOoOOUNG Kall
LaKpoSoUNC Kal UKPOSOUNAC; HULkpodouNnc petacy TA

SiyAwoowv madLwy Kat
SiyAwoowv madlwv pe ArA;
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AnoteAéopata

Ag€loyikn Nowidia

60

50

* Main effect of Group (F (1, 38) =8.992,
40

p <.001, n,*=.287)

30

* Main effect of Age (F (1, 38) = 49.61,

Mean in percentages

p<.001, n,* =.566)

20

* Group * Age non-significant (ns)

10

D DLD

mTD = DLD
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AnoteAéopata

AeutepEVOVOEG IPOTACELG

70

* Main effect of Group

60

(F (1, 38) = 36.01, p < .001, 1,2= .456)
Np

[6)]
o

IN
o

* Main effect of Age

(F (1, 38) = 43.45, p < .001,

Mean in percentages
w
o

n,% =.459)

N
o

10  Group™ Agens

D DLD

ETD " DLD
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AnoteAéopata

Aopn wotopiag

20

® « Main effect of Group
f’f [ (F (1, 38) = 6.045, p < .001, 1,2= .324)
§ ’ * Effect of Agens
y * Group* Agens
5
0
D DLD

ETD © DLD 17
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AnoteAéopata

2UYKPLON AMOTEAECUATWY EpwTnpatoAoyiov PABIQ avapeoa otnv opdda TA diyA\woowv natdlwv
Kot SiyA\woowv radlwv pe ATA

. “W--

7.86(1.87) t (35)=13.75 .0 2.54 (large)

HaE ATA 4.56 (1.23)

18
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2ulntnon

H xpnon epwtnuatoAoylou
Awylwooiag (r.x., PABIQ) o€

Ta TA 6iy?\wooq roudLa fsixav SLVBUAOUO e epyaleia
KOAAUTEPEC EMLOOOELC OTTO TOUC afloAdynong mou Sev Baoilovrat
SlyAwooouc CUVOLLAALKOUC TOUC 0TO TI0000TO £kBEONG TNG YAWoO QG

ue ATA. SelyveL onUAVTIKA artoTeAEopaTA

OTOV EVIOTILOMO SiyA\woowv
nodLwv pe AlrA.

H dtatipnon tng
UNTELWKNC YAwooag O€
LLTIOPEL va. EMNPEACEL

QPVNTLKA TNV AVATTTUEN
NG Kuplapxnc YAwoooc.

19
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Ermuttwoelc otnv KAwvikn Edappoyn

H avaluvon adnynuatoc oto eninedo tn¢ Hakpodounc UMopEel va
oupBalet otnv Stakplon petaéy TA SiyhAwoowv matdlwv Ko
SiyhAwoowv rtadlwv pe ATA.

Anpovpyio YAwWooLlKwY opoonuwyv Kat va BonBnoouv touc
AOYOOEPATEVTEC KOl TOUC EKTTALOEVUTIKOUC VoL KAVOUV TTLO aKPLBN
Stayvwon twv diyA\woowv rtadwwv (Durgunoglu, 2003; Geva, 2000).

H dtatipnon Kot n evioxuvon tn¢ YAwoooac KANPOVOULAC UTTIOPEL val
EXEL OETIKEC EMPPOEC OTNV AVATTTUEN TNC KUplapxng YAwooac Kot Kot
ETIEKTOON OTLC akadNUAKEC eTLOOOELC TWV SlYAwoowv TotdLwv.

20



=mpm CYPIUS Department of

][ Universityof  Rehabilitation
Technology Sciences

Evéewktikn BiBAloypadia

* Bialystok, E., et al., Receptive vocabulary differences in monolingual and bilingual children. Bilingualism: Language
and Cognition, 2010. 13(4): p. 525-531.

 Melby-Lervag, M. and A. Lervag, Reading comprehension and its underlying components in second-language
learners: A meta-analysis of studies comparing first-and second-language learners. Psychological bulletin, 2014.
140(2): p. 409.

 Papastefanou, T., T. Marinis, and D. Powell, Development of reading comprehension in bilingual and monolingual
children—effects of language exposure. Languages, 2021. 6(4): p.166.

 Sénéchal, M., Testing the home literacy model: Parent involvement in kindergarten is differentially related to
grade 4 reading comprehension, fluency, spelling, and reading for pleasure. Scientific studies of reading, 2006.
10(1): p. 59-87.

 Speece, D.L., et al., Growth in early reading skills from kindergarten to third grade. Contemporary Educational
Psychology, 2004. 29(3): p. 312-332.

* Van Steensel, R., Relations between socio-cultural factors, the home literacy environment and children’s literacy
development in the first years of primary education. Journal of Research in Reading, 2006. 29(4): p. 367-382.

 Howard, E.R,, et al., The importance of SES, home and school language and literacy practices, and oral vocabulary
in bilingual children’s English reading development. Bilingual Research Journal, 2014. 37(2): p. 120-141.

* Gough, P. and W. Tunmer, Decoding, reading, and reading disability. Remedial and special education, 1986. 7(1):
p. 6-10.

21



=mpm CYPIUS Department of

][ Universityof  Rehabilitation
Technology Sciences
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