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Gabriel DIAZ MAGGIOLI

Language (IATEFL).

Institute of Education at ORT University, Montevideo, Uruguay
diazmaggioligabriel@gmail.com

is a teacher who applies the lessons learned in the classroom to his roles as
teacher educator, researcher, and author. He is currently Academic Advisor to
the Institute of Education at ORT University in Uruguay. He is also the incoming
President of the International Association of Teachers of English as a Foreign

Preparing ESP Teachers: The Core Practices way

What are “core practices”? How can they help
bridge the gap in the preparation of teachers? In this
presentation I will attempt an answer to these and
other questions. Teacher preparation has long been
affiliated either with a training perspective or with
an education perspective. In both cases, theory and
practice seldom meet. With the advent of the concept
of core practices (specific instructional practices
backed up by theory, which teachers enact in order to
engage students in learning) a new way of facing the
preparation of new teaching professionals has been
put in place. The framework for the incorporation of
core practices emphasizes contextuality, situatedness
and a perspective that allows aspiring teachers to
theorize practice while at the same time practicing
theory. In this presentation, I will focus specifically on
those core practices associated with the preparation
of ESP teachers and describe how these can be best
put in place in a teacher preparation course, in

teacher development programs or in other contexts
where ESP professionals learn about their craft.
During the presentation I will outline the phases of
our approach to teacher preparation through core
practices. This framework has, at its center, the notion
of mediation and mediated learning experiences
as a way of promoting teacher learning. In this
perspective, the role of the Teacher of Teachers is a
crucial one as their main commitment is to organize
for learning to happen. It is only when learning is in
place that aspiring teachers can begin developing.
Hence, the framework to be presented walks the
audience through the various phases that allow
aspiring teachers to progressively appropriate the
conceptual and practical tools needed to succeed in
the ESP classroom.

Keywords: core practices, sociocultural, mediated,
teacher preparation.



Ernesto MACARO

University of Oxford, UK, ernesto.macaro@education.ox.ac.uk

is Emeritus Professor of Applied Linguistics at the University of Oxford in the
Department of Education. His current research focuses on second language
learning strategies and on the interaction between teachers and learners in
second language classrooms or in classrooms where English is the Medium of
Instruction. He has published widely on these topics:

Macaro, E. (2018) English Medium Instruction: Language and content in policy and
practice. Oxford University Press

Macaro, E. (2019) Exploring the role of language in English Medium Instruction. International Journal of Bilingual
Education And Bilingualism. https://doi.org/10.1080/13670050.2019.1620678

Macaro, E. & Tian, L. & Chu, L. (2018) First and second language use in English Medium Instruction Contexts.
Language Teaching Research, 1-21.DOI: 10.1177/1362168818783231

Macaro, E, & Akincioglu, M (2017) “Turkish university students’ perceptions about English Medium Instruction:
exploring year group, gender and university type as variables’, Journal of Multilingual and Multicultural
Development. 1-15. DOI: http://dx.doi.org/10.1080/01434632.2017.1367398

Learner Strategies in English Medium Instruction Classrooms

The research field of Language Learner Strategies
(LLS) has a comprehensive history stretching back
more than three decades. However the concept of
what learners do to help themselves learn a second
language has not been, to date, sufficiently explored
in the context of English Medium Instruction (EMI)
or Content and Language Integrated Learning (CLIL).
Yet LLS represent an area of second language learning
theory that has generally been accepted as important
by language teachers and therefore should be of
some importance in educational situations in which
content is learnt through a second language. This is
particularly so as students transition from secondary
education to tertiary education and the implications

Cédric SARRE

that this has for their response to the changes in
language that they encounter.

This presentation will explore the theoretical
implications of switching our focus on strategies
from language learning to EMI and CLIL contexts
where the goal-orientation of the student as well as
their prior knowledge of both content and language
is likely to influence their strategic behaviour and
consequently their potential for academic success. A
research agenda for learner strategies in an EMI/CLIL
context will be proposed.

Keywords: learner strategies, English Medium
Instruction, CLIL

Sorbonne Université, INSPE (School of Education), Paris, France,
cedric.sarre@inspe-paris.fr

is a senior lecturer at Sorbonne Université, School of Education (INSPE de Paris),
where he teaches English as a Foreign Language and English Language Learning
and Teaching. He is a member of the CELISO (Centre de Linguistique en Sorbonne)
research unit. His research in Applied Linguistics and Language Education focuses
on language learning technologies (Computer-Assisted Language Learning and
Computer-Mediated Communication). His research interests include ESP didactics,

ESP course development in online settings, language proficiency testing, peer
interaction in L2 learning, and teacher education. With Shona Whyte, he co-created and co-chaired the DidASP
special interest group on ESP didactics within GERAS (Groupe d’Etude et de Recherche en Anglais de Spécialité),
the French ESP research association, for eight years (2012-2020). He is also Vice-President of the SAES (Société
des Anglicistes de 'Enseignement Supérieur), the French society for the study of English and the coordinator of
the CATAPULT Project (Computer Assisted Training And Platforms to Upskill LSP Teachers) which includes the
development of a the continuing professional development MOOC on LSP teaching.
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New Directions in LSP Teacher Education in the 21* Century

While many studies have highlighted the fact that
teachers of languages for specific purposes (LSPs)
generally receive no specific training and have to learn
‘on the job’ (Howard 1997, Master 1997, Basturkmen
2014, Braud et al. 2015, Brudermann et al. 2016), the
European CATAPULT project (Computer-Assisted
Training And Platforms to Upskill LSP Teachers)
has recently been able to corroborate this and to
show that this is the case for 70% of LSP teachers in
Europe (Zourou & Torresin 2019). This documented
finding was the incentive for the design of a Common
Competence Framework for European LSP teachers
(Turula & Gajewska 2019) and for a reflection on
the type of course to be implemented in order to
achieve a dual objective: to offer training in both
LSP didactics and the integration of digital tools in
LSP teaching.

The potential of e-learning environments for
teacher education beyond the spatial and temporal
constraints of the classroom has been shown (Reeves
& Pedulla 2011), as well as the fact that courses
in such environments tend to foster the type of
interactions necessary for knowledge construction
(Lee & Brett 2015). In addition, they often allow
teacher-learners to engage in a learning experience
that meets their specific needs (Dede et al. 2009),
even more so in the case of continuing professional
development courses (Yurkofsky, Blum-Smith &
Brennan 2019). The challenge is therefore to identify
the specific modalities for such courses to be effective.

The modality chosen by the CATAPULT
consortium was the development of a MOOC.
Although many MOOC:s dedicated to the teaching
and learning of languages - called LMOOC:s - have

Helen BASTURKMEN

emerged since 2008, this is not the case for language
teacher education courses which are still very rarely
delivered in the form of MOOCs (Ibanez Moreno &
Traxler 2016), which we propose to call LTEMOOCs
(Language Teacher Education MOOC:s). Therefore,
the very limited number of published studies on
LTEMOOC: is not surprising. However, the few
existing studies have managed to show the positive
impact of this type of MOOC in initial teacher
education (Orsini-Jones, Gafaro & Altamimi 2017)
as well as in continuing professional development
courses (Kormos and Nijakowska 2017). In line with
various authors (Dede et al. 2009, Moon et al. 2014,
Parsons et al. 2019), the lack of empirical studies on
the impact of online education courses for language
teachers and on their acceptance by the teachers
receiving the training can also be pointed out.

It is precisely to fill this gap that I will present
the results of the impact study of the CATAPULT
LTEMOOC “Teaching LSPs” and analyse three types
of data using both a quantitative and qualitative
approach: feedback from members of the project’s
advisory board (questionnaire), responses to the
feedback survey submitted to the first LTEMOOC
participants, and some of the teaching resources
produced by LTEMOOC participants. These data
will enable me to show to what extent the CATAPULT
LTEMOOC has had an overall positive impact on the
participants, as well as a high degree of acceptance.
Keywords: Language Teacher Education,

Languages for Specific Purposes, Continuing
Professional Development, LSP didactics,
LTEMOOC.

University of Auckland, New Zealand, h.basturkmen@auckland.ac.nz

works at the University of Auckland, where she convenes courses on Discourse
Analysis and English for Specific Purposes on the MTESOL programme. She

has written books on ESP - Ideas and Options in English for Specific Purposes
(Routledge, 2006), Developing Courses in English for Specific Purposes (Palgrave
Macmillan, 2010), Linguistic Description in EAP (Routledge, in production), and
she edited the multi-volume work English for Academic Purposes, in the Critical

Concepts in Linguistics series (Routledge, 2015.) Her articles have appeared in a
range of international journals, including Language Learning, Language Teaching, Language Awareness, Applied
Linguistics, TESOL Quarterly, Modern Language Journal, English for Specific Purposes and Journal of English
for Academic Purposes. Present research projects centre on the topics of attention to language in disciplinary
teaching in English medium instruction, EAP/ESP teacher education and oral corrective feedback.



Developing Materials and Projects in English for Specific Purposes

The focus of this presentation is on ESP teaching
methods and materials and why ESP teaching
methods and materials may differ from those in
general English language teaching. ESP teachers often
develop or adapt materials to meet the particular
needs of their group of learners, and this involves
them in considering the kinds of teaching/learning
activities that they will use. Often published materials
have limited relevance to the ESP teacher’s group
of learners and so typically ESP teachers adapt
existing materials or develop in-house materials. In

Vesna POLOVINA

A

Introducing Computer Assisted Language Learning for Specific Domains

published in 2019.

Deciding on the usefulness of a computer program
for the students of ESP is not a straightforward
question, but more a theoretical and pedagogical
one, since its choice may depend on a number
of factors. We will try to examine why and how
the introduction of a computer program or an
application may be performed, what type and
amount of language material could be presented, and
at what point in the curriculum to present it. This
issue will be treated with the focus on concordance
and machine translation programs that are freely

this presentation, I discuss examples of teaching/
learning activities drawing on case reports of
teaching innovations in local settings. In these, ESP
teachers devised longer tasks and projects to use as
instructional materials. I describe how these longer
tasks and projects were linked to the needs, methods
and learning styles of the learners’ targeted work or
study situations.

Keywords: materials, adapting materials,
developing in-house materials, longer tasks and
projects.

Univerzitet u Beogradu, Filoloski fakultet, Beograd, Srbija, polovina.v@gmail.com

full professor of General Linguistics, Faculty of Philology, University of Belgrade.
She also taught General linguistics at Universities of Nis, Pristina, Kragujevac, and
English linguistics courses in Novi Sad, Banja Luka, etc. She is a member of the
Association of Foreign Languages and Literature of Serbia, and also of the Applied
Linguistics Association of Serbia.

She has published a number of books and articles. Her main fields of interest are
general linguistics, textlinguistics and discourse analysis, pragmatics and recently
online communication. Her latest book is Signali diskursa (“Discourse signals”)

available, introduced to a small group of students at
university level. The feedback of such an approach
to ESP (English for electrical and mechanical
engineering) learning will be based, among other
things, on the recorded discussions about computer
assisted language learning with the students. Certain
consequences or predictions of using these programs
for students’ further language learning will be
discussed.

Keywords: computer assisted foreign language
learning, concordance, translation.



Ana BYJOBUR n Mupocnasa PUCTUR
YHuBep3uteT y beorpapy, Yunterbcku dakyntet, beorpag, Cpbuja

AHna BYJOBWUH, ana.vujovic@uf.bg.ac.rs

peRoBHY Npodecop Ha YunTerbckoMm daKkynTeTy YHBep3uTeTa y beorpagy.
Mpepaje npeamete OpaHUycKku je3nk, UcTopuja dpaHLycke umBunmsaumje n
CaBpemeHa PpaHLycka Kyntypa. ObjaBumna je HeKonuKo MoHorpadwja, Tpu
YHMBEpP3UTETCKA YLI6eHKa ppaHLyCKOr je3rKa 1 npeko 80 HayUYHUX 1 CTPYUYHUX
pafoBa, NpuUKasa 1 XPOHMKa. YuecTBOBana je y pagy U opraHn3oBakby 6pojHuX
Hay4YHMX CKYNoBa Y 3eM/bU M MHOCTPAHCTBY 1 Y NPOrpamy pasmeHe HacTaBHMKa
Epasmyc+ Mporpam KA107, gpxana npegasarba No NO3MBY Ha yHUBEp3UTETMMA

y ®paHuyckoj, Morbckoj n Cnosaukoj, ypehusana HeKoNMKo 360pHKKa ca mehy-
HapOAHMX Hay4YHKX CKYNnoBa 1 TemaTcke 6pojeBe yaconvca MHosayuje y Haciniasu,

capahusana Ha mehyHapogHom TEMIMYC npojekty DELFIS n Ha ABa Hay4YHO-MCTPaXXrBayKa NpojeKkTa Koja je
duHaHcMpano MUHNCTapCTBO NPOCBETE, HAYKe 1 TEXHOMOLWKOT pa3Boja Peny6numke Cpbuje. YnaH je YnpaBHor
opnbopa [pyLwiTBa 3a CTpaHe je3uke u KibmxeBHocT Cpbuije n Hag3opHor og6opa [pyluTBa 3a KynTypHY capagtby
Cpbuja-OpaHuycka. O6nacTi nHTepecoBarba 1 NCTPaXKBarba: METOAMKA HacTaBe GpaHLYCKOr je3nKa, GpaHLyCKm
je3uK CTpyKe, enlemMeHTN CTpaHe KyNType Y HacTaBW CTPaHOT je3unka, CPrcKo-GpaHLycKe KynTypHe Be3e 1 capagtba.

i

MupocnaBa P. PUCTUR, miroslava.risticauf.bg.ac.rs

[OKTOP TEXHMYKUX HaYyKa, pefoBHU je npodecop YunTerbckor dakynTeta
YHuBep3uTeta y beorpagy 3a yXKy HayuyHy obnact obpa3oBHa TexHonoruja. Aytop
je Benukor 6poja HacnoBa mehy KojMa Cy HayuHU YnaHuu, CTyauje, Kisure u
peLeH3nje. YpehrBana je nojeauHe pybpuke y HEKOIMKO Yacomnmca 3a YKy HayuHy
obnacr. buna je Ha cTyanjckom 6opaBKy Ha YHuBep3uTeTma y GrHCKoj, Hemaukoj
n [MorbcKoj. YuecTBOBana je y nporpamy pasmeHe HacTaBHuKa Epasmyc+ MNporpam

KA107.Mpegnaray je, KoayTop 1 peanv3aTop BuLIe akpeguToBaHMX Nporpama
CTPYYHOT yCaBpLUaBarba 3anoc/ieHnx y obpa3oBarsy. Y CBOjCTBY capagHuUKa u

PYKOBOAMOL, yuecTByje y NOCTaB/bakby, peanvsaumnjm u obpaau BuLLe nctpa-
XMBaUKMx npojekata. Pykosoamnay je LieHTpa 3a KOHTMHYUpaHy efykauujy Ha Yunterbckom Makyntety. buna je
npegasay no no3uBy Ha yHMBep3UTeTUMa Y 3eMibl 1 MHOCTpaHcTBy. OBnawheHu je ECDL (European Computer
Driving Licence) ucnutmeau. Ynat je pegakumje yaconmnca lHosaumje y HactaBu. tbeH OCHOBHU HayUYHO-UCTpa-
XKMBaUKM MHTEPEC je NPUMeHa AUTNTaNHNX TEXHONornja y o6pa3oBatby.

HI/II‘I/ITa}IHI/I amaTi Kao nomoh npu u3pagy CTpy4YHNX TEPMUHOIOIMIKUX I'TTOCapa

ITonasHa xumnoTesa paja jecTe Ja caBpeMeEHO
obpasoBame CBUX aKafeMcky obpasoBaHux rpabaHa,
Mopa IIofIpasyMeBaTy II03HaBame 6ap jeflHOT CTpa-
HOT je3MKa CTPYKe, a/i [ia je3sudKe KOMIIeTeHI[1je
CTyZeHaTa 4ecTo HICY Ha 3a/j0Bo/baBajyheM HUBOY,
noceOHO Kajia je ped O I03HaBaWY U MPABIIHOM
KopuiIhewy cTpyyHe TEPMUHOIOTYje Ha CTPAaHOM
jesuky. Kopucrehn aHamuTuuky n KoMmnapaTtusHy
METOJY, YKa3yjeMO Ha OCHOBHE KapaKTe€PUCTUKE U
3Ha4aj NMOCTOjarba CTPYYHUX TEPMUHOTOUIKMUX I7I0-
capa, Toce6HO Ha IPEJHOCTU OHNX JUTUTATHUX, a
IIOTOM IIpefTaXKeMO METOAMYKIM OKBUP 3a KpeMpambe
TaKBUX I7Iocapa. LIn/p HaM je Ja aMO HEKONMKO
npezyiora 3a yHanpebhemwe mocrojeher crama, moce6Ho
UCTUYYhY HEOIXOTHOCT XOPU3OHTAIHE U BEPTU-
KaJTHe IT0Be3aHOCTH Ca APYTUM CTPYYHUM IIpenMe-

tuMa. CMaTpamo ja 61 jeHO of [OOPUX pellera
011a aKTUBAIIMja y/IoTe CTyfieHaTa y KOTabOpaTMBHOj
capaj[iby IPY M3PaJyl AUTUTATHOT I7I0Capa CTPaHOT
jesMKa CTpyKe U y OKBUPY peansaliije pasnnanTix
npojekara, 6ynyhn a ce Ha 0Baj HAYMH MCTOBPEMEHO
MOXKe OCTBAPUTH BUIIIE IVJbEBa, KAKO je3NYKIX TaKO
u MehynpegmetHnx. Ha ocHoBY aHanmuse nocrojehux
amMKanyuja 1 wiarGopmMu U3RBOjUIE CMO TPU
Mmoryha Mopenna mMIIeMeHTalnuje: 1) Kpeupame
CTPYYHUX I7TIOCapa y OKBUPY IUTaTdopMu 3a ydyere
Ha gapuny (Microsoft Office 365, Moodle, Edmodo),
2) Wiki pe4HuK 1 3) caMOCTa/IHM a/1aTy 3a Kpeupambe
rIocapa.

Krmpyune peuu: crpanm jesuk CTpyKe, JUTHTa/THE
TEXHOJIOTHj€e, CTPYIHM ITI0OCapy



ABDULMIANOVA Indira, Université pédagogique municipale de la ville de Moscou, Russie,

i.r.abdulmyanova@gmail.com

Thésaurus professionnel de I'enseignant de langues étrangéres: aspect théorique

Les spécialistes des domaines différents
communiquent entre eux en utilisant des langues
spéciales desservant un méme systéeme de reperes
professionnels (savoirs, connaissances, valeurs)
construit au cours de la formation et lexpérience
professionnelle. Nous proposons d’appeler ce systéme
de reperes professionnels transmis a travers une
langue de spécialité le thésaurus professionnel. Ainsi,
le thésaurus professionnel d’'un enseignant de langue
étrangere se compose-t-il de termes, de notions, de
savoirs des sciences de base — pédagogie, didactique
des langues et cultures, linguistique - et ceux des
domaines concomitants, une partie importante de
ce thésaurus étant bilingue.

Lobjectif de ma communication est de présenter
les étapes de la construction du thésaurus

professionnel d’un enseignant de langue étrangere
surtout de sa partie bilingue sur lexemple de la
formation des enseignants de FLE en Russie.

Les méthodes de recherches utilisées, notamment
Iétude descriptive, prospective, rétrospective et celle
de terrain, seront complétées par [étude comparative
organisée pendant le colloque lors de la discussion
avec les participants.

Le résultat de cette recherche sera présenté sous
forme d’'un modéele idéal du thésaurus professionnel
bilingue de lenseignant du FLE lui permettant
d’accomplir ses fonctions professionnelles et détre
actif et efficace dans les relations avec ses collegues
des pays différents.

Mots-clés: thésaurus professionnel, enseignant,
langues étrangeres.

ACHAB Djamila, Ecole normale supérieure d’'Oran, Oran, Algerie, bachalatifa@gmail.com

Des compétences en langues de spécialités pour la formation d’enseignants:

cas de ENS d’Oran

Depuis la nouvelle réforme en Algérie qui
préconise l'introduction du systeme LMD et
l'adoption de l'approche par les compétences par le
Ministére de Iéducation et le Ministére du supérieur,
lenseignement des langues est en effervescence.

En plus de lenseignement du FLE dans les
établissements de Iéducation nationale, les langues
de spécialité trouvent amplement leur place dans le
supérieur et ceci est lié notamment avec les besoins de
plusieurs domaines: médecine, affaires, commercial,
juridiques, etc. ce qui explique la nécessité de mettre
en place lenseignement des langues de spécialité
(LSP). Notre problématique est celle de comprendre
comment a travers les formations denseignants de
langue et de sciences exactes, notre école normale
supérieure peut s’investir pour faire face aux

8

exigences d’un public qui considére la langue comme
un investissement. Chypothése que nous proposons
est que la prise de la notion de la valeur de la langue
dans lactivité professionnelle est loutil qui aidera a
prendre en charge lenseignement dans de bonnes
conditions.

Dans cette communication, nous voulons montrer
I'importance des LSP dans le milieu professionnel
de lenseignement. Pour cela nous analyserons les
comptes rendus des stages professionnels faits par les
éleves stagiaires pour essayer de prouver 'importance
de l'utilisation des langues de spécialité dans ce
domaine.

Mots-clés: LSP, compétences langagiéres, milieu
professionnel de lenseignement, compte rendu de
stage.
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AHanu3 ynpaxHeHnil B y4eOHMKaX PyCCKOTO A3bIKa CHEIVIaTbHOCTH

B pabore paccMaTpuBaeTCsi TUITONOTHST YIPaXK-
HEHMII B aKTYa/IbHBIX y4eOHNUKAX [I0 PYCCKOMY SI3bI-
Ky Ipo¢eccruoHaIbHOro 00IeHNs Ha HeIoIoru-
4eCKMX ryMaHUTapHbIX (akymbreTax benrpapgckoro
FOCYHapCTBEHHOTO yHUBepcuTera. CHavama OnmchI-
BAIOTCs MOHATHA 3ajlaHle U YIPaXHEeHNe, a IOTOM
IPOBOANUTCS aHA/IN3 TUITOJIOTUY YIIPAaXKHEHNIA, f1a-
€TCsI OLIeHKA UX IIPEfICTaB/IeHHOCTI B KOJIMYECTBEH-
HOM I Ka4eCTBEHHOM OTHOLICHMN B pacCMaTpyBa-
eMBbIX YueOHIKAX, PAa3/TNIHble UX BU/bI (SI3BIKOBbIE/
peueBble, IOfITOTOBNUTEIbHbIE/ IPAKTUYECKIe, KTacc-
Hble/[JOMAIlIHNe, YCTHbIe/IVICbMEHHbBIE, OHOSI3bIY-
Hble/ABYSI3bIYHBIE, OTKPBITOTO/3aKPBITOTO THUIIA U
7ip.). MaTepuanoM [t MCCIIEOBAHMS TOCTY KN

Y4eOHVKY 0 PYCCKOMY A3BIKY IPOdeccuoHaNnbHO-
ro oOIeHnsA Ha HeMIOOTMYeCKIX I'yMaHUTaAPHBIX
daxkynbrerax. Llenbio MccmeoBaHusA ABIAETCA BbI-
sBJIEHNE C OJJHOJ CTOPOHBI CTeIIeH! KOMMYHVKATVB-
HOJ1 HaIIpAaB/IEHHOCTY YIIPa>KHEHUI, a C JPYIoil CTO-
POHBI ITPOBEPKa CTEIeHN IPefCTaBIeHHOCTY A3bIKa
KOHKpeTHoII mpodeccun. B cinydasx Heobxopmmo-
CTM TIPeJ/IaraloTCs ONpefe/€HHbIe TIOIPABKY, JO-
IIOJIHEHVIS VI KOHIIENTYa/IbHbIe PellleHNs, IPU3BaH-
HbIe ONTUMM3UPOBATD IIPOLIECC OOYIEHNUA PYCCKOMY
A3BIKY NPOQeCCHOHANTBHOTO OOIeHNs Ha JaHHBIX
¢dakynbreTax.

Knioueevie cnosa: A3bIK crieinanbHOCTY, PYCCKUI
A3BIK, YYeOHMK, TUIIONOTUA YIIPa>KHEHWIL.

ANDELKOVIC Jelena, MERSNIK Marija, Univerzitet u Beogradu, Fakultet organizacionih nauka,

Beograd, Srbija, jelena.plecas@fon.bg.ac.rs

English for More Specialized Purposes: Suggestions and Challenges

This paper presents the changes in the
representation and type of ESP courses at the Faculty
of Organizational Sciences, University of Belgrade
that are to be introduced with the new accreditation
period commencing in the academic year 2022/2023,
and potential challenges that these changes bring
to ESP instructors. Even though there is a general
trend of gradual reduction in the presence and
status of ESP courses in Serbian tertiary education,
our experience proves that discipline specialists
and faculty management are eager to embrace ESP
courses in which “specific purposes” have become

“more specific” or “more specialized”. Accordingly,
new ESP courses at our multidisciplinary faculty

are to become discipline-specific (i.e. tailor-made to

particular study modules, e.g. English for IT, English

for Management, English for Finance, English for
Human Resources) rather than faculty-specific (i.e.
one-course-fits-all-modules). The authors therefore

suggest that narrowing down the disciplinary focus

of ESP courses and presenting “more specialized”
purposes to decision makers at particular faculties

may improve the status of ESP courses and potentially
reverse the process of their elimination from Serbian

universities.

Keywords: ESP status, ESP instructor competencies,
CLIL, syllabus design, teaching materials.

BORDET Yves, Université de Bourgogne / Franche-Comté, Besangon, France, yves.bordet@univ-fcomte.fr

Cantillation et langue de spécialité

Le frangais littéraire est considéré comme langue
de spécialité. Cune des manieres d’aborder le frangais
littéraire est la cantillation. La cantillation telle
que nous lentendons ici, cest la récitation a haute
et intelligible voix, debout devant un public, d'un
texte appris par cceur: elle permet de coordonner la

mémoire, la posture, la voix, la respiration, la langue,
afin d’assurer la maitrise de tout le corps dans un
souci délévation qualitative de toute la personne.
Pratiquer la cantillation dans une langue étrangere
est un exercice doublement fructueux. Cette pratique
sapplique particuliérement dans le cas de documents
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authentiques. Il est préférable de la pratiquer avec
des poémes de grande qualité littéraire. Dans le
cas du francais, certains poémes sont accessibles
dés le niveau du diplome CECR Al. Le projet www.
doxilog.com est une anthologie déléments de la
littérature francaise et un logiciel donnant le niveau
de difficulté de n'importe quel texte francais. Les

textes de I'anthologie sont classés par siecle, 4ge et
niveau d’acces. Les textes littéraires sont plus simples,
accessibles, abordables que tout autre texte. La langue
littéraire parait étre la langue de spécialité la plus
adaptée pour l'apprentissage d’'une langue.
Mots-clés: cantillation, lecture, respiration, maitrise
de soi.

BULLOCK Neil, Englishplus Consultancy, United Kingdom, neilbullock@englishpus.ch

Towards International Certification of Specific Purpose Language Teachers in

Aviation

In the ESP domain of aviation, ab-initio training
for pilots and Air Traffic Controllers (ATCOs)
is widely recognised as the first part of a learning
process in which skills and knowledge for future
operational roles are acquired. Training is given
by highly experienced and qualified technical
Instructors.

English language training in aviation is not,
however, deemed worthy of such certification. Ab-
initio for the English teacher often means little more
than a 4-week intensive course with only rudimentary
skill-sets teachers require, and potentially zero
operational knowledge. This can therefore be a huge
challenge for English teachers in transmitting the
required knowledge to their learners. Furthermore,

lack of any professional qualification for the job
means that it is one of the few areas of training in
aviation where little formal qualification is required,
and this is a concern for safety.

Using a mixed-methods research from teaching
both ab-initio ATCOs this talk will demonstrate the
importance of CPD for language teachers in specific
purpose domains. It will then go on to propose a
training programme framework that would act both
as model for teachers’ CPD but also, as a platform
for an internationally recognised professional
qualification for English teachers in aviation.
Keywords: English, aviation, teaching, certification,
communication.

CALVO BENZIES Yolanda Joy, University of the Balearic Islands, Spain, yolandajoy.calvo@uib.es

An Analysis and Classification of Social-Education ESP Students’ Grammatical Mistakes

Spanish children begin learning English from the
age of 3 and it is an obligatory subject throughout
their primary and (post) secondary-school education.
In broad terms, then, by the time they reach university
level, they will have been studying English for around
14-15 years and therefore should have overcome
many difficulties at a grammatical level. However,
to what extent is this true? Do they continue to make
certain mistakes at this educational stage? Have they
overcome some grammatical problems? If so, which
ones? This study aims at identifying, analysing and
classifying the 506 grammatical mistakes made by a
group of Social-Education ESP university students in
some stories they wrote addressed to primary-school
children, which were based on current social issues
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(bullying, disability, discrimination, gender-violence,
homophobia, etc). The mistakes encountered will
be first divided into different categories (articles,
prepositions, tenses, adjectives, etc). Afterwards, each
type of mistake will be classified in more detail. For
instance, within the category of articles, the following
types of problems will be distinguished: 1) article
omission; 2) wrong article; and, 3) unnecessary article
used. The results indicate these students continue to
make many grammatical mistakes, especially with
tenses (184 mistakes identified), prepositions (85),
articles (45), pronouns (38), word-order (25) and
number agreement (25).

Keywords: Spanish ESP students, university, story-
writing, grammar mistakes, social education.



CANDIAN Selene, University of Sdo Paulo, Brazil, selene.candian@gmail.com

An ESP Approach to Preparing Candidates for Itamaraty’s Entrance Examination

This paper aims to put forward arguments in
favor of the adoption of an ESP approach to the
preparation of candidates for Itamaraty’s entrance
examination, that is, of EFL learners who wish to join
the diplomatic career in Brazil.

Admission to the diplomatic corps of the Brazilian
Ministry of Foreign Affairs (Itamaraty) is subject to
approval in a high-stakes civil service competitive
examination open exclusively to applicants who are
Brazilian citizens having received higher education.
This examination involves, among other disciplines,
English exams that are highly specific in terms of
design and of the skills and competences that are
tested. Candidates’ speaking and listening skills are

not tested, but their use of standard English, their
production of collocation and colligation, their
translation skills and their knowledge of some textual
genres, among other things, are at the core of the
examination board’s assessment.

By discussing how these candidates’ needs
can be analyzed, how specialist discourse can be
investigated, and how a curriculum can be developed
(Cf. Basturkmen, 2010), we aim to make the case
that an ESP approach could be useful for developing
courses that actually cater to these candidates’ needs.
Keywords: ESP, course design, exam classes,
backwash effect, diplomatic entrance exam.

CETiN Mervenur, BEDIR Elif, National Defense University Turkish Naval Academy, National Defense
University Air Force Academy, Istanbul, Turkey, mrvnrctn@gmail.com, elifbedir76@gmail.com

Gender Representation in an Air Force ESP Textbook

In the context of Turkey, English for Specific
Purposes (ESP) instructors rely on textbooks due to
their unfamiliarity with the subject field. Therefore,
ESP course books play a primary role in ESP teaching.
However, ESP materials, especially the ones developed
for the professions with male majority might not be
representative enough in terms of the language and
the characters included. This study aims to discover
the inclusiveness and positioning of gender in the
images and texts of Career Paths English Air Force
Student’s Book (Express Publishing, 2011). For the
analysis of images, semiotic categories of Kress and

van Leeuwen’s Reading Images (2006) are applied. As
for the analysis of the texts in the coursebook, content
analysis is conducted to find out gender visibility and
representation. The expected results are the over-
representation of male figures in comparison to the
gender percentage in Turkish air force context, and
the representation of men as dominant, masterful and
commissioned officers with high ranks contrary to
women representation as passive, dependent and of
lower military ranks.

Keywords: ESP textbooks, gender representation,
visibility.

DECHAMPS Christina, Centre de Linguistique de I'Université NOVA de Lisbonne (CLUNL - NOVA

FCSH), Portugal, cdechamps@fcsh.unl.pt

Le glossaire terminologique collaboratif comme moteur d’apprentissage d’'une langue
de spécialité dans la formation en traduction

Dans le cadre de cette communication, nous
nous proposons de réfléchir a différents concepts
didactiques tels que tache (Nunan, 1989), projet
d’apprentissage (Puren, 2011), lexicographie
bilingue d’apprentissage (Binon/Verlinde, 1999
et 2001), apprentissage sur corpus ou Data-
Driven Learning (Boulton/Tyne, 2014) ou encore

compétence stratégique (Hurtado Albir, 2008) mais
aussi a la pertinence de certaines méthodologies
denseignement/apprentissage de la langue de
spécialité dans le contexte de la formation initiale
en traduction a I'Université NOVA de Lisbonne.
Pour illustrer nos propos, nous présenterons
le travail que nous avons réalisé avec deux classes
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de traduction spécialisée dans les domaines de
larchitecture et de I'histoire de l'art (art gothique
et art de la Renaissance) et qui a débouché sur la
réalisation d’un glossaire terminologique bilingue
(portugais-frangais et francais-portugais). Ce
glossaire terminologique d’apprentissage qui se
veut avant tout collaboratif et évolutif, s'inscrit dans
la lignée de recherches plus larges menées par le

projet en lexicographie multilingue LBC - Lessico
dei Beni Culturali de I'Université de Florence, projet
auquel nous participons et qui cherche, entre autres,
a décrire, dans plus de neuf langues, le patrimoine
culturel italien et, particulierement, florentin.
Mots-clés: didactique, lexicographie d’apprentissage,
terminologie bilingue, traduction, patrimoine
culturel.

DOMENE-BENITO Rocio, ALONSO TORRES Pamela, Universidad de Valladolid, Spain,

rocio.domene@uva.es, Pam-a.torres@hotmail.com

Una nueva generacion de politicas: una propuesta didactica de ESP

Al calor del ascenso de la mujer en la esfera
politica y en la participacién en la vida publica,
consideramos de especial relevancia dar a conocer
cuales son los perfiles actuales de mujeres que
ostentan cargos de poder. En esta linea, el objetivo
de esta investigacion sera mostrar una propuesta
didactica llevada a cabo en la asignatura de inglés
para fines especificos del grado de Gestion y
Administracion Publica de la Universitat Jaume
I. A tales efectos, en primer lugar, se realizara un
breve recorrido histdrico sobre el papel de la mujer
en las primeras lineas de la politica, asi como un
andlisis de los principales perfiles seleccionados para
nuestro proyecto desde una perspectiva socioldgica.

Seguidamente, estableceremos nuestro foco de
interés en las diferentes tareas llevadas a cabo por el
alumnado: identificacién y descripcién de perfiles,
analisis del discurso politico o elaboracién del
mismo, entre otras. Asimismo, a través de este tipo
de actividades, se fomenta la consecucién de los ODS
1,4y 5 dela Agenda 2030 en la educacién superior.
En este sentido, se promueve tanto la ensefanza/
aprendizaje de inglés en el campo de la politica como
el desarrollo del pensamiento critico y las técnicas de
argumentacion y debate.

Palabras clave: mujer, politica, ESP, andlisis del
discurso, ODS.

DRLJEVIC Jelena, Univerzitet u Beogradu, Filoloski fakultet, Beograd, Srbija, drljevic@gmail.com

Divulgativni medicinski tekstovi na italijanskom jeziku kao didakticki materijal

Podstaknuti stavom pojedinih lingvista (Cortelazzo
1994: 20 - 21, 41, 44) da italijanski divulgativni
jezik nauke i struke oskudeva u preciznijoj jezickoj
deskripciji i terminoloskoj standardizaciji, i da takvo
stanje u jeziku dostupnom $irokoj publici moze uticati
nepovoljno na komunikaciju izmedu stru¢njaka i
nestruc¢ne publike, posebnu paznju ¢emo posvetiti
medicinskim divulgativnim tekstovima koji se
objavljuju u italijanskoj dnevnoj i periodi¢noj $tampi.

Cilj naseg rada jeste da, analiziraju¢i jezik ovih
tekstova, utvrdimo da li je izbor ovakvog didaktickog
materijala, primarno namenjenog aktivnostima
jezicke analize i prevodenja u okviru master
akademskog kursa Italijanski jezik struke na Katedri
za italijanistiku Filoloskog fakulteta u Beogradu,
opravdan iz perspektive uocavanja i shvatanja
elemenata tipi¢nih za jezik struke i sticanja osnovnih
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konceptualnih znanja iz ove oblasti, pozeljnih za
razvoj specifi¢ne prevodilacke kompetencije.
Korpus je sa¢injen od medicinskih tekstova koji
su se, izmedu ostalih, koristili u okviru pomenutog
kursa od akademske 2017/2018 do 2019/2020.
Metodologija istrazivanja zasniva se na analizi svih
jezickih nivoa, kao i tekstualne strukture, s posebnim
osvrtom na terminologiju kao najdinstinktivnije
obelezje jezika struke. Pretpostavka istrazivaca jeste
da ovakva vrsta struc¢nog teksta, uprkos nerigidnoj
tekstualnoj strukturi i terminoloskim nedostacima,
predstavlja prikladan i funkcionalan materijal,
narocito u uslovima izvodenja prvih aktivnosti
prevodenja medicinskih tekstova.
Kljucne reci: divulgativni tekst, medicina,
prevodenje, italijanski jezik, didaktika nastave.



DUARTE MARTINS Susana Maria, NOVA FCSH (Faculty of Social and Human Sciences) / NOVA
CLUNL (Linguistics Research Centre of NOVA University Lisbon), Portugal,

susanaduartemartins@fcsh.unl.pt

LSP and Guidelines for Language Teaching: The Case of European Portuguese

Portuguese higher education institutions are
currently attended by an increasing number of

international students in various fields of knowledge.

Languages for specific purposes are a necessity in
terms of language and communication for these
students, promoting their academic success and
access to the professional market. The question
is whether there will be sufficient investment on
the part of these institutions in offering language
courses for specific purposes, and if languages
for specific purposes are well-represented in the
guiding documents for the teaching of foreign
languages (from the Common European Framework
of Reference for Languages to the Portuguese reference
documents), fundamental texts for the description

and assessment of language skills. Based on this
analysis, it is the purpose of this communication to
reflect on what the absence of a language for specific
purposes guiding document tells us about its status in
the context of language policies and teaching, besides
its consequences for the teaching and learning of
languages for specific purposes, namely in the
provision of Portuguese for specific purposes courses,
their certification, the variety of teaching materials
and the training of teachers of Portuguese as a foreign
language.

Keywords: language policies, Portuguese for
specific purposes, guidelines for language teaching,
teaching and learning of languages, higher
education institutions.

PORPEVIC Danijela, MARKOVIC Kristina, Univerzitet u Beogradu, Poljoprivredni fakultet, Beograd,

Srbija, ddj@agrif.bg.ac.rs, markovic.kristina@gmail.com

Autenticni tekstovi iz oblasti poljoprivrede i prehrambene tehnologije
u nastavi stranih jezika struke: stavovi studenata

U okviru organizovanja nastave stranog jezika
struke nastavnici imaju zadatak da odaberu nastavni
materijal koji bi na najbolji na¢in omogucio
studentima ovladavanje jezikom struke. Upotreba
autenti¢nih tekstova je opste prihvacena i ukoliko
se dobro uklopi u nastavu jezika struke, moze
biti korisna kako studentima, tako i nastavnicima
stranog stru¢nog jezika. Cilj rada je da se ispitaju
i razmotre stavovi studenata Poljoprivrednog
fakulteta Univerziteta u Beogradu prema autenti¢nim
tekstovima u nastavi engleskog i nemackog jezika

iz oblasti poljoprivrede i prehrambene tehnologije.

Rezultati istrazivanja sprovedenog medu studentima
pokazuju da oni u velikoj meri uvidaju vaznost

kori§¢enja autenti¢nih tekstova za struku kojom
zele da se bave, kao i da na njihov pozitivan stav
prema kori$¢enju ovih materijala u nastavi utice nivo
ovladanosti stranim jezikom i vrsta $kole koju su
zavr$ili. Takode, na uspe$nost upotrebe autenti¢nih
materijala u nastavi utice i godina studija na kojoj
se strani jezik uci, odnosno predznanje studenata o
konkretnoj oblasti izucavanja struke. U zakljucku se
navode mogu¢i na¢ini primene autenti¢nih tekstova
u nastavi stranog jezika struke kao i mogu¢énosti za
buduca $ira istrazivanja.

Kljucéne reci: strani jezik struke, poljoprivreda,
prehrambena tehnologija, autenti¢ni tekstovi, stav
studenata, Poljoprivredni fakultet.

'HBOPOBIIR [Janujena, Yausepsuret y beorpany, ®unosodcku dakynret, beorpan, Cpouja,

ddjorovi@f.bg.ac.rs

Mebyjesnuku yrunaju Ha yueme Tpeher jesnka: meKcCMIK0o-ceMaHTUIKM TpaHchep y

AKaJI€MCKOM ITNCAIbY

ITpouec y4yema u ycBajama Tpeher jesuka, kao

u cBakor crefeher, pasmukyje ce o y4ema gpyror
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jesyKa, OTHOCHO IIPBOI CTPAHOT je3MKa, ycIef
mmocrojama Buile Moryhux nssopa tpancdepa. To
3Haull Ja pa3Boj Mehyjesnka y 0BOM CIIy4ajy He MOXe
OuTy upeHTMYaH ofiroBapajyheM mporecy Kpos
KOjU Cce ITpOo/asy Kajla Ce y4u APYTU CTPaHM je3UK.
Y oBOM pagy UCHIUTYje ce yTUIlaj NIpBOT CTPaHOT
jesNKa Ha y4ere UTAIMjaHCKOT Kao je3uKa CTpyKe
Ha TeplMjapHOM HMBOY, ¥ OKBMPY [PYIITBEHO-
XyMaHUCTUYKMX CTYAMja, KOju 3a BehuHy cTyzeHara
npepcrassba Tpehu jesuk, mopey MaTepmer 1 IpBoOr
cTpaHor. I/b 0BOT eMIMpPUjCKOT MCTpaKMBamba
jecTe ma ce yTBpAM Ja M U Y KOjOj MepPU JIEKCUIKO-
CeMaHTUYKM TpaHCpep U3 MPETXONHO YYEHOT
CTPaHOI je3uKa yTHU4Ye Ha CTUI[abe BellTHHE
aKaJeMCKOI MMcalkba KpO3 KBAHTUTATUBHY MU
KBa/IMTAaTUBHY aHanu3y 40 pesyumMea TE€KCTa CTPyKe

cryneHara apyre roguae ®unosodckor dakynrera
Yuusepsutera y beorpany. Pesynratu ucrpaxusama
MIOKa3yjy Aa IpelliKe HacTajie Ha JTeKCMYKOM HUBOY
MoTy 6UTH TTOCTIeVIIA YTHIIaja HOPMATHO-TTeKCUIKOT
M CEeMAaHTMYKOT TpaHcdepa M3 IpBOr CTpaHOT
jesuka. OBaj Tum Mebyjesndxor yTuiraja Huje Hy>KHO
HeraTuBaH, Beh MoXe, KpO3 eKCIVIMIUTHY 00yKy 1
KOHTPAaCTUBHY aHa/lN3y, ja IOCIY>XI 32 [OAM3ambe
CBECTH O JIEKCMYKOM M CEMaHTUYKOM TpaHcpepy
KOju y4eHMK Tpeher jesmka Mo)ke HayduTH fa
KOPUCTH y JJa/b€M Y4elby U yCaBplIaBaiby CBAKOT
HapeHOT CTPAHOT je3NKa.

Kmwyune peuu: mebyjesnuku yTuiaj, 1eKCu4xo-
CeMaHTMYKM TpaHcdep, aKaleMCKO IICambe, yIerhe
UTA/IMjaHCKOT je3VKa Ha TepLMjapHOM HUBOY.

EGRI KU-MESU Katalin, University of Leicester, IATEFL ESPSIG Committee Member, United Kingdom,

kegrikumesu@hotmail.com

Creativity for LSP Teachers?

In my paper, I address creativity, and I argue
that while creativity understood as using skill and
imagination to create something new, perhaps even
art, may be daunting for LSP teachers, who need to
focus on discipline-specific literacies, have demanding
timetables, work and assessment schedules and may
work in classes which, by western standards, would
be considered large; creativity understood as the
richness of ideas and originality of thinking can be
developed through constantly keeping an eye open
for opportunities to use, in a novel way, whatever is at
teachers’ disposal. As creativity in this second sense is

often born out of necessity, I argue that it is situational
and context dependent. Can LSP teachers, then, be
prepared to be creative in ever-changing teaching
situations and contexts? I suggest that the answer is

‘yes’ and examine factors that may form the basis of

an analytical and methodological framework that
could be used on teacher training and development
courses to sow the seeds of ‘everyday creativity’ in
the LSP classroom.

Keywords: creativity, domain-relevant skills,
creativity-relevant processes, task motivation,
social environment.

OEMIhE KACAIINC Jenena, CABIh HEHAJOBW'h 3opumna, YausepsureT y beorpany,
ITpaBocimaBHM 60TOCTOBCKY (aKyTeT, Yunrte/bcku dakynret, beorpan, Cpbuja,

jkasapis@bfspc.bg.ac.rs, zorica.savic@uf.bg.ac.rs

TepMmuHuonoruja ocame u 3ajeguuue y CBeToM NUCMy 1 BbUX0OBAa IPEBOJHA pellemha

Y €HITIECKOM je3UKY

Pap npumnapa mmpeM nogpydjy uejHOT TyMaderba
TEPMMHA TeOJIOLIKe TePMUHOTIOTHj€e, U3BOPHO I'PUKUX,
U IMXOBOI TPAHCIIOHOBAlba Ha €HITIECKN je3UK. Y
pany ce IpefCcTaB/bajy M pasMaTpajy MHAUKATVBHA
TEpMMHM KOjU Ce OJJHOCE Ha IIOjMOBE ocame U
3ajegnuye y usBopHoM TekcTy Cperor nucMma. Ty je
Hajpenpe3eHTaTUBHIUjU TEPMUH 3a 0camy TPUTEB
puovog, y Hosom 3aBery ynorpebmen 114 myrTa.
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Iberosu mpejuu omosutu Kowwvos, Kowwvia,
Kowwvéw 3acTymbern cy 37 myrta. Ofabpanu nacycu
TIpeiCTaB/beHN Cy U IIPUKa3aHM Ha I3BOPHOM je3UKY,
JIOK Y HACTaBKY CJIefie FbUIXOBYU IPEBOJY Ha €HITIECKN
jesmk. CeMacyoonIKe BPeTHOCTY — CIMYHOCTH,
OTKJIOHM ¥ OJCTYNama, KA0 ¥ paslMKe IPUYKUX U
EHITIECKMX TepMIHA, U3HOCE Ce Y PaclpaBy Koja ce
HajBUIIIE CTY>KV HeCKPUIITYBHUM, KOMIIAPAaTUBHIM



M KOHTPAaCTHMM MeTojaMa MCTpakKmuBama. Pap
VIMa 3a UMb OCBET/baBalbe UJEJHNX OJHOCA KOjU
BIaiajy u3Mehy IpUKUX M eHIJIECKMX TepMIHA,
yka3yjyhu Ha 3ajemHMdYKe IpTe M eBEHTyasHe
pasinKe y pasyMeBamy U IIpUjeMy 3Hauema OBUX
TepMIUHA KOJ] BUXOBUX IPUPOSHNX/IPUMApPHNUX
TOBOPHMKA. Y Te CBpXe, Ha3HAa4aBa Ce CEKYH/IapHU
MOJIe/l HaCTaHKa CBETOIMCAMCKOT €HITIECKOT TEKCTa
M Y OCHOBHUM IIpTaMa M3HOCK TOK IIpeBOJA JAaTUX
TepPMMHA Ca JIATMHCKOT Ha €HIJTIECKU je3UK. JHauaj
OBaKBUX MCTpaXKUBama IMPULOHOCH Pa3Bojy
npodecuoHasHe KOMyHMKATUBHE, KY/ITYPOJIOLIKE,
a IoceOHO MpeBoAVIauYKe KOMIIeTeHIMje Oynyhnx

CTpyumaKa — IpeBofuala y obmactu teonoruje. Ope
KOMITeTeHIIje OCTVDKY ce M3rpaleHoM LieloBUTHjoM
UJEjHOM IIPEACTAaBOM O IIYHOM je3WYKOM JIMKY
TEPMIHA, 4Mje Cy ITIaBHE MMIUIMKALVje Y HacTaBu
CTPYYHOT NpeBobema casHame M CBECHOCT Kao
npocseheHocCT, Te moACTNUIIAj acouMjaTuBHE MOhM
crygenTa. OBaKaB IPUCTYI UCTPAXKMBalby YMHI CE
rOTOBO 00aBE3HUM y HACTaBM TPUKOT ¥ €HITIECKOT
jeauKa TeoJIoIIKe CTPYKe, YjeflHO NMpefcTaB/bajyhu
Ta4Ky Yy KOjOj Ce je3uK, CTpyKa M HayKa IIOKa3yjy
HaJONy®Yyjyhnuma 1 OpraHCcKM Be3aHMMa.

Kmyune peuu: n6vog, xowvwvia, ocama, 3ajefiHuIa,
TEOJIOIIKA TEPMIHO/IOTHjA.

GAK Dragana, BOGDANOVIC Vesna, University of Novi Sad, Faculty of Technical Sciences, Novi Sad,

Serbia, gak.dragana@gmail.com, vesna241@uns.ac.rs

New Standards in Friendliness and Politeness in Students’ Emails and Forum Posts

In academic settings, there is a trend towards
informality, and it can be observed in both writing
and speaking. Emails, as asynchronous written
communication, present an indispensable means of
communication in the increasingly blended academic
environment. Discussion forums, even when utilized
for BE, EAP and/or ESP purposes on learning
platforms, also establish asynchronous computer-
mediated communication that has introduced
typically non-academic spoken language style. The
aim of the research is to demonstrate new standards
in expressions related to friendliness and politeness
students use when writing emails and posts intended
for teachers to read. The corpus of 200 students’
emails and 200 discussion forum posts was collected

and thoroughly analysed, both quantitatively and
qualitatively. The results demonstrate that students
tend to write more informally by simplifying the
structures, avoiding formulaic phrases and using
less formal and less polite forms. The purpose of
this research is to draw attention to some stylistic,
structural and linguistic elements of contemporary
e-communication, whose norm is becoming less
formal and more personal, and raising awareness of
the potential new standards in computer-mediated
academic means of communication.

Keywords: emails, discussion forum posts,
asynchronous written communication, politeness,
new standards.

WIWNH Jparana, WIINK BOPHLEBW'R Canppa, TA3WUhL Karapuna, Yausepsuret y beorpany,
Illymapcku ¢akynret, beorpan, Cpbuja, dragana.ilic@sfb.bg.ac.rs

EBanyanuja u TecTupame y HACTaBM CTPAHOT je3MKa OMOTeXHIYKe CTpyKe

CaBpeMeHe KOTHUTUBHE TeOplje yuema Ipero-
3Hajy TeCTUpambe Kao CPeACTBO OLehIBaba, Al U
yuemwa. Hamas xoju notsphyje fia je yueme ycrnenrnuje
aKo ce ofpeheHn mepros MOCBeTV MOHAB/bALY KPO3
TecTOBe HasMBa ce edekar Tectupama (R. A. Bjork,
1975). Nocapammma uctpaxusama (H. L. Roediger,
J. D. Karpicke, 2006, Rowland C. A., 2014) nokasyjy
la IpUMeHa OBOT e(pekTa Kpo3 pasindyuTe Tex-
HIIKe y4erba 6asupaHe Ha TeCTy cTBapa uBpinhe u
nyroTpajuuje Bese usmeby ycBojennx nupopmanuja

Ofl IOHOBHOT yuera IM oHaB/baba. OBaj paf faje
Iperser, eBanayalyje ¥ TeCTUpama Y HaCTaBy €HIJIe-
CKOT U paHI[yCKOT je3yKa OMOTeXHUYKe CTPyKe Ha
Illymapckom daxynrery. [lopen TectoBa 3a olemu-
Babe, BUJOBM eBajIyalyje 00yxBarTajy CaMOIIpOLIeHy
3Hamba ¥ HaIpeTKa M TEeCTOBE KAa0 TEXHMKY ydema.
JlomaTHO je jaT OCBPT Ha aHa/mu3e MoTpeba cTyme-
HaTa M aKaJIeMCKUX CTpy4mbaKa KpO3 aHKeTe, Kao I
Ha 3aBpIIHM ycMeHM UcInT. Llnmb uctpaknpama je
yTBphUBame yTuaja eekTa TeCTHpama Ha yCIleX Ha
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3aBPIIHMM TeCTOBUMA. PesynTaTy Ha MHMIIMjaTHOM
Y 3aBPLIHMM Te€CTOBMMA IIPBOT U JPYTOT CeMecTpa
IIMPEKTHO Cy ynopeheHn y OkBupy npefiMeTa eHIIe-
CKM jesuK Ha opcenuma 1 usmehy mwux. Ibuxosa
pasmaTpama Cy JOINyIheHa TeHJIeHIjaMa Koje y
TeCTUPABY U eBaTyallyjy I0Kasyje Mamby y30paK
CTyzeHara Koju yde ppaniycku. IToTennujan ymo-

Tpebe Ha/masa jIeXu y pasBujamy epuKacHUX TEXHUKA
ydema Kpo3 ppekBeHTHU]y yIOTpeOy TecTupama
Kao TeXHIKe y4ema y HaCTaBMU je3suKa CTpyKe Ha
dakynreTrMa.

Kmyune peuu: tectupame, eBanyannja, edpexar
TeCTUpamba, TEXHUKA YIerha, CTPAHU je3UK CTPYKe.

IVANOVA Vanya, PETKOVA Gergana, University of Plovdiv “Paisii Hilendarski”, Medical University of
Plovdiv, Bulgaria, vantod@uni-plovdiv.bg, Gergana.Petkova@mu-plovdiv.bg

Use of Digital Practice Tests in Foreign Language Education for Specific Purposes

The objective of this research is to describe the use
of practice tests to motivate students to exercise their
language skills as well as assist them to remember
the study material for the long term. Practice (self-
study) tests rank among the most effective learning
methods. These tests are constructed by the teacher
based on the specific study material by following
explicit criteria. Self-study tests are administered
online and students are provided with ample time
to take the tests in their own place and time. The
research methods used are questionnaires and
observations to obtain feedback from students. The
expected results are enhanced motivation to learn
and better lasting retention of the studied material.

Self-study tests can be used both for individual
practice at home and for student assessment in class.
Until now, we have created and administered self-
study tests to check the acquisition of the learning
material from student books used during seminars
and from additional materials supplied by the teacher,
including comprehension of English idioms, grammar
and vocabulary used in authentic short stories,
knowledge of Latin, and specialized vocabulary for
medical purposes.

Keywords: digital tests, practice tests, foreign
language education for Specific Purposes, test
construction, test evaluation.

JANKOVIC Natasa, University of Belgrade, Teacher Education Faculty, Belgrade, Serbia,

natasa.jankovic@uf.bg.ac.rs

ESP - The Essential Stepping Stone to a Teaching Career

Foreign languages for general and specific
purposes make an essential part of one’s academic
education and are indispensable to young
professionals today. Unlike second-language contexts,
foreign-language settings do not necessarily imply
the use of a foreign language as the medium of
instruction.

This paper presents ESP as a springboard course
in the academic education of the future preschool
and primary school teachers who aspire to teach
English to young learners. Since the primary area
of study of these gifted students is not linguistics
or philology, the fact that a significant part of their
university education is conducted in English as a
medium of instruction adds relevance to ESP as
an essential stepping stone in their professional
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training. Drawing on the students’ general EL
knowledge, and introducing them to the basic
pedagogical, psychological and didactic principles
of teaching, their ESP course further evolves into a
comprehensive programme of study and professional
training, permiating all their other courses conducted
in English and complementing their core curriculum
subjects taught in the native language. Besides the
integrated knowledge and skills, these students are
provided with bilingual academic experience they
will be able to transfer to young learners once they
become in-service English language teachers.
Keywords: English for specific purposes, EMI,
integrated curriculum, preschool and primary
school teachers, young learners.
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®pannyckn je3uk crpyke y VIT cekTopy - HOBe TeHAeHIIMje M U3a30BI

Y papny ce aHanu3Mpa HOBa TeHJeHIMja ppaH-
ITyCKOT je3uKa cTpyke — cBe Beha npucyTnoct y YT
CEKTOpY KOja BOJAM Ka PEBU3YjU YHUBEP3UTETCKUX
Iporpama, y OHOj MepH y K0joj je To Moryhe, kako
611 ce Ha OBY I10jaBy aJleKBaTHO OAroBopno. Vako je
HPUCYTHOCT (PpaHITyCKOr je3nKa cTpyKe y Perry6mumm
Cpbujn y ckagy ca ro6aHuIM TeHeHIjaMa — OH
je IpYyTH je3auK y AUIUIOMATHjy, @ Tpehy y ToCIOBHOM
cety (mu3Bop: http://observatoire.francophonie.org/
qui-parle-francais-dans-le-monde) — paxie, fanexo
HPYCYTHUU Y APYIITBEHO-XyMAaHICTIYKIM HayKaMa
(Typusam, eKOHOMY]a, IPaBO/AUIIOMATHja) HETO y
TEXHIYKO-TeXHOJIOMIKIM, 1T0jaBa HOBVIX TeHJEHIIja
y TPeHJJ0BIMa 3aI0ll/baBaba II0Kasyje fla ce CTambe
Ha TepeHy Memwa. Ce Behu 6poj ppankopoHux
¢bupmu u3 o6macTu MHPOPMALMOHNX TEXHOIOTHja

(Webelinx, Synechron) Tpaxu Myiaje KafpoBe Koju
noceqyjy 3Hame QpPaHIYCKOT je3MKa, Te ce CTOora
Be/IMKM Opoj CBpLIeHMX cTyAeHaTa PpaHIyckor
jesMKa 1 KibJDKeBHOCTH 3amnoubasa y VIT cekropy.
V3Bp1eHO je aHKETHpame PENPe3eHTaTVBHOT Y30PKa
U pe3y/ITaTU CIPOBENEHOT UCTPaXKMBamba IOKa3yjy
KOjJ Cy TO IEKCMYKO-CMHTaKCUYKH ¥ TParMaTU4KO-
KOMYHMKQAIIVIOH! €/IeMEHT! HEOIIXO/IH!U 3a OBJIajia-
Bame cleljujannsopanuM auckypcom MT cexTopa,
Kao 1 Ha KOj1 HauMH je IIOTPeOHO 060raTUT! Kypcese
¢dbpaHITyCKOr je3Ka CTPyKe Ha MAaTMYHUM JleNapT-
MaHIMa, a CBe Ca IM/beM Ja Ce CTYLEHTU y4IuHe
KOMIIeTUTUBHUJUM Ha TP>KULITY pafia.

Kmyune peuu: bpaHIycKn jesuk, jesuk CTPYyKe,
IUCKYpC MHPOPMALMOHNX TEXHOJIOTHja.

JERKOVIC Jelena, KOMAROMI Bojana, Univerzitet u Novom Sadu, Tehnoloski fakultet, Novi Sad,

Srbija, jemit@uns.ac.rs

Faktori upotrebe engleskih nominalnih sloZenica u engleskom jeziku struke

Istrazivanja sprovedena krajem dvadesetog
i pocetkom dvadeset prvog veka pokazuju da
savremeni akademski diskurs na engleskom
jeziku prolazi kroz znacajne promene. Jedna od
specifi¢nosti akademskog diskursa danas je sve
vece oslanjanje na nominalnu determinaciju, ¢ime
se javljaju sve ucestalije binominalne i vi$ec¢lane
nominalne sloZenice tipa N+N, N+N+N, pa cak i
N+N+N+N. Istrazivanje predstavljeno u ovom radu
imalo je za cilj da istrazi u kojoj meri se studenti
pri prevodenju strucnih tekstova na engleski jezik
odlucuju za upotrebu ovog tipa sloZenica i koji faktori
uti¢u na odabir prevodnog obrasca (nominalnih
sloZenica ili nekog drugog obrasca). Istrazivanje
je sprovedeno na Poljoprivrednom i Tehnoloskom

fakultetu Univerziteta u Novom Sadu sa studentima
inzenjerske struke. Kao instrument istrazivanja
primenjen je test prevodenja recenica sa srpskog na
engleski jezik, pri ¢emu svaka recenica sadrzi izraz
na srpskom koji je moguce prevesti binominalnom
ili viSe¢lanom nominalnom sloZenicom u engleskom
jeziku. Ocekuje se da ¢e rezultati istrazivanja ukazati
na potrebu za dodatnim obuc¢avanjem studenata kako
o nominalnim slozenicama tako i o specifi¢nostima
akademskog naucnog diskursa u okviru nastave
engleskog jezika struke na tercijarnom nivou.
Kljucne reci: engleski jezik struke, nastava
engleskog jezika, nominalne sloZenice, akademski
diskurs, tercijarno obrazovanje.

JOVANOVIC Ivona, UCG - Fakultet za turizam i hotelijerstvo, Kotor, Crna Gora, ivonaj@t-com.me

Francuski jezik struke u visokom $kolstvu Crne Gore - primeri dobre i loSe prakse

Iako razvojne strategije crnogorskih
visokoskolskih institucija deklarativno insistiraju
na internacionalizaciji svojih nastavnih programa

i njihovoj uskladenosti sa potrebama trzista rada,
svedoci smo poslednjih godina redukovanja broja
¢asova stranih jezika (medu koje spada i francuski)
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na nemati¢nim fakultetima, ali i ukidanja nastavnog
predmeta francuski kao strani jezik struke na
pojedinim studijskim programima. S druge strane,
saradnja UCG sa Univerzitetskom agencijom za
Frankofoniju (AUF) koja podstice profesionalizaciju,
kompetitivnost i zaposljivost diplomiranih studenata
predstavlja primer dobre prakse kada je re¢ o
osnazivanju francuskog jezika struke. Cilj ovog rada
je da ukaze na problematiku nedovoljnog izu¢avanja
francuskog jezika struke na crnogorskim fakultetima,
ali i na nove mogu¢nosti podrske u njegovom

implementiranju u vannastavnim aktivnostima
posredstvom AUF-a. Za potrebe istrazivanja,
analiziran je korpus prikupljenih odgovora studenata
Fakulteta za turizam i hotelijerstvo u Kotoru, uc¢esnika
u projektu AUF-a realizovanog 2020. godine, kojim je
polaznicima omoguceno da jezicke kompetencije iz
francuskog jezika ste¢ene na univerzitetu, unaprede
familijarizujudi se sa profesionalnim okruzenjem.
Kljuéne reci: francuski jezik struke, Crna Gora,
Univerzitet, AUF (Univerzitetska agencija za
Frankofoniju).

KAKOULLI CONSTANTINOWU Elis, Cyprus University of Technology, Limassol, Cyprus,

elis.constantinou@cut.ac.cy

Breaking the Classroom Walls: Using Movies in an ESAP Context

Among the main purposes of an ESP programme
is to provide learners with the knowledge of English
who are expected to use the language in specific
academic or professional situations. For this reason,
learners should be exposed to real life language use
in their field of study or professional area.

This paper describes a study that will be conducted
in spring 2021 in the context of an online English for
Specific Academic Purposes course for 42 first year
students of the Department of Commerce, Finance
and Shipping at the Cyprus University of Technology.
Being confined at home because of the COVID 19
pandemic, the researcher tries to find ways to immerse
students in real life language use in their field of

studies. To achieve that, among other things, the
researcher uses movies related to the field of finance.
The paper examines students” perceptions on the use of
three movies in their ESAP syllabus. Data are gathered
through an online questionnaire administered to the
students and from the students’ reflective journals.
Drawing on previous research conducted on the
use of films in ESP (Ergenekon, 2016; Kucukyilmaz,
Lokmacioglu, & Balidede, 2015), it is expected that
the study will yield positive results and that students
will benefit in many aspects including development of
vocabulary and motivation enhancement.
Keywords: ESAP, authenticity, cloud technologies,
G Suite for Education, reflection.

KAIIYCTUHA Jenena, Viuctutyt 3a cpuckn jesuxk CAHY, beorpan, Cp6uja,

jelenadkapustina@gmail.com

O CpPIICKOCTTOBEHCKOM AaNICTPAKTHOM ITIOCAPY Y CABpPeMEHNM CPIICKMM NPEeBOAIMA

TE€O/IOLIKE CTPYKE

Pap pasmaTpa nmpeBojiHa pelliera IOjefMHUX
TepMMHa (UIIOCTAC, IPUPOJIA, CYLITHHA, eHeprija...)
u3 60raTor perneproapa MMEHMIA C AICTPAKTHUM
3HaYemeM, IIPEHeTUX Ca IPUYKOr Ha CPIICKOC/IO-
BEHCKIU je€3UK Y flenuMa Apeotiaiuitickoi xopiiyca,
Jlecitisuye Joana Cunajckor u Jujanexitiuxe JopaHa
Hlamackuna. Y nuramy je punocodcka 1 Teonomka
TEPMMHOJIOTH]ja Koja je 61Ia IMPOKO CTaHAAPAN30-
BaHa I Pa3yM/b/BA Y YMTABOM CIOBEHCKOM CBETY, a
KOja je Y TOTOBO HEM3MEIEHOM BUIY Tpajajia BUIIIe
BEKOBa, cBe 70 pedopme Byka Kapanmha. Jeman o
IMbeBa pajia jecTe yKa3/Barbe Ha YMILEHNUITY Ja ce
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3axBaJbyjyhu IIpeBOJIHOj TEOJIOMIKO] IUTEPATYPU U
dbopmupamy Teonomkor jesuka kox CrnoBena paha
TEOPETCKO MUIIbebe ¥ POPMUPajy OCHOBHE I10jMOB-
He Kareropuje u punocodeme. Y Ty CBpXy IPHUKasyjy
ce MHJVIKaTUBHY MeXaHN3MM TepMIHOJIOIIKEe TBOP-
6e y crmoBeHCKOM je3uky. Paj mokasyje fja cy npeso-
fiVMa TIOMEHYTHX Jie/la Ha CPIICKOC/TIOBEHCKU je3VK
IIpeHeTa TPM MAarucTpasHa TePMUHOOIIKA CUCTe-
Ma aHTHNYKe ¢pytocodcke Tpapuuje (IIaTOHOBCKI,
CTOMYKI U apMCTOTENOBCKM) 1 BbUMa OfiroBapajyhnu
dunocodcku rmocapu (MUCTUIKHU, ETUYKK U TOTUY-
KO-OHTOJIOIIKM). [Ipyru nsb paja, Koju HeIIoCpegHO



IPONCTIYE U3 IPETXOJHOT, IPEfICTaB/ba IIOKYIIaj OC-
MIUIIbaBaba MPUMEHbUBOCTH JATOTA I7I0Capa y CaB-
PEMEHOM CPIICKOM je3VKY TeOJIOIIKe CTPyKe 1, MaKap
KaJia je ped O IOTMYKO-OHTO/IOIIKO] TEMATULN, U ¥
caBpeMeHOM punocodckoM jesuky takobe. Y pagy

Cy, Opef, JeCKPUIITYBHE U KOMIIapaTHBHE METOJe,
3acTyI/beHe yoOudajeHe TeKCUYKO-CHHTAKTIIKe Me-
Tofie GUITONONIKe aHATK3e.

Krpyute peuu: Teonomxa CTpyKa, NIocTac,
CYLITMHA, eHepruja, TBopba.

KATAVIC-CAUSIC Sanda, University of Osijek, Faculty of Economics, Osijek, Croatia, sanda@efos.hr

LSP Educators as Intercultural Mediators: Value-Adding Opportunities of

Internationalization at Local University

The ubiquity of international perspective
embedded in university development agendas is
a sine qua non of global trends among which the
concept of Internationalization at Home (IaH)
and engagement with diversity have become a
necessity, thus opening engagement opportunities
for both internal and external stakeholders on local
university premises. As the aforementioned IaH
represents a common denominator of a plethora
of curriculum-related but also extra-curricular
activities aimed at acquiring, promoting and
sustaining interculturality, the mediating role of
LSP educators as ideal staff in fostering intercultural
engagement and communication is implied due
to their interdisciplinary teaching orientation and
intercultural competence teaching. The paper seeks
to contribute to deeper understanding of the LSP

educators’ role in promoting and raising awareness
of global university as well as establishing inclusive
socialization and educational contexts supportive
of intercultural communication and international
teaching and learning on local premises. Finally, the
aim is to highlight the projects that are examples
of good practice in view of ‘erasmusization’ as the
opportunity for win-win intercultural cooperation
experiences between international and host students
at local university. The present analysis allowed
concluding that student participatory intercultural
projects mentored by LSP educators can add value
to formal and informal activities across university
and local society.

Keywords: Internationalization at Home (IaH), LSP
educators, interculturality, erasmusization, global
university.

KEPKE3 [Iparana, MAPU'R Bumana, Yausepsuter y beorpany, @unonomknu ¢axynret, beorpag,
Cpb6uja, draganakerkez@hotmail.com, biljanav@mail.ru

IIpocinio kao niacym wiu jectuBa ppaseonoruja

XpaHa He CaMO J1a je HeOBOjUBM [I€0 CBAKOJHEBHE
Ky/IType HeKor Hapopa, Beh 61, mpermnocraspamo,
6uno Temko mponahm Hapopn y umjoj Kyntypu
XpaHa HeMa ¥ MUCTUYHO, 0OpeHO, CMMOOIMYHO
3Haueme. Kynrypuu obpacum Besanu 3a xpany Cpba
u Pyca Hamnm ¢y cBoOj ofjpas 1 y CpPIICKOj U PYyCKOj
¢dpaseonoruju. Kako npumehyje B.M. MokujeHko,
KoH3epBupajyhu ob/mke, ¢ppaseosornja KoHsepBupa
¥ HallMOHa/IHe 00M4aje, BepoBama, UCTOPUjCKO
npefame, MeTapOopIIKY KOHI[ENTyaTn3alyjy cBeTa.!

[Tpepmer aHanmm3e y oBoM papy 6uhe cprckn
u pycku ¢paszeosormsmMu Koju y cebm campke
JIeKCceMe ca 3Ha4ermeM HaMupHMILe (IIpou3Bofia KOju
ce KOPUCTH Y JbY/ICKO] MCXPAHM), HIIP. APOCiHio Kao
dacym, wpaxuitiu ipexo xneba toiauy, mupohuja
Y c6aKo0j 4opdu y CPIICKOM, npouse napeHoti penvi,

3a6apumo kauLy, He nanmem wju xne6amo u CIL.
y pyckoMm jesuky. Hakon ekcuepnumje gaTmx
jemuHMIIA U3 PPa3eOIOIIKIX PeYHMKA [IBAjy je3nKa
ynopenuhemo 0Baj 1o pycKe ¥ CPIICKe je3ndKe CIuKe
CBeTa ¥ YOUUTH CIMYHOCTI M Pas/uKe.
JIMHTBOKYITYPOJIOIIKA NCTPAKMBakba OBOT TUIIA
oce6HO T00Mjajy Ha CBOjOj aKTYe/THOCTY Kaja je ped
0 HaCTaBMU CTPAHOT je3uKa, 6ynyhu ga ppaseonorka
KoMIleTeHI[Mja (mO3HaBame (paseonmomKor
¢doHnpma ogpehenor jesuka u mpasuIHa ynorpeba
jemvHuIA Tor GOHMA) YMHU He CaMO CACTaBHU JIe0
KOMYHUKaTMBHe KoMueTeHuuje?, Beh nmopctuye n
yHamnpelyje UHTepKy/ITypanHy KOMIIETeHIIN]Y.
JMako 611 ce MOIJIO YYMHUTH fia JaTe je3MUKe jefy-
HIILIe UTPAjy [A/leKO Marby YOIy Of HEKUX JPYTUX
(IeKCUMYKUX, CMHTaKCUYIKUX, PELUIMO) Y CTULIAKY
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KOMIIeTeHIIMja TOTpeOHMX 3a je3uk oppehene cTpyke,
YMHM HaM Ce, UIAK, Ja O MM y HacTaBM PYCKOT
jesmKa (3a TypU3MOJIOLIKY, YTOCTUTE/bCKY CTPYKY, Ha
npuMep) Tpeb6ao HOCBETUTH HaXKEY 300T HBIXOBOT
Ky/ITYPHOT IIOTEHLIMja/Na. YKasuBambe Ha Taj TOTEH-
IMjas 61 OfUrpasno NO3UTUBHY MOTHBAIVOHY Y/IOTY
y OB/IajlaBalby je3VIKOM CTPYyKe U IIO[ICTaKJIO CTY/ieHTe
Y KeJbM Jja IITO BUILE Ca3HAjy O KYATYPU je3UKa KOju
M3y4aBajy, a HAPOUUTO OHOT Jiefla KyNAType KOju ce
nopupyje ¢ obnanrhy nsabpane crpyke.

Kmyune peuu: jesyiuka cnmka cBeTa,
JIMHTOKY/ITYpoioryja, ppaseonoruja, XxpaHa Kao
Bep6aTHM U HeBepOaHM KOJ| KYITYype.

1 Moxuenxo, B.M. O6pa3svt pycckoti peuu:
UCMOPUKO-IMUMOTIO2UHECKUEe 04ePKU PPA3eonouu.
3-e u3o. Mocksa: @nunma: Hayxa, 2009, c. 25.

2 Ehrhardt, Claus. Idiomatische Kompetenz:
Phrasemeund Phraseologie im DaF-Unterricht. gfl-
journal, No. 1/2014 [www.gfl-journal.de]

KHEJXEBW'h ViBana, YauBepsutet y beorpany, [IpaBocimaBau 6orocinoscku ¢akynret, beorpap,

Cpb6uja, ivanaknezevicbg@gmail.com

Jlexcnuke cnenypMIHOCTY BUCOKOIIKOICKNX YIIOEHNMKA TEONOTNje Ha CPIICKOM je3MKY

OBaj pap 6aBu ce nuTameM CHEUUIHOCTI
je3sMYKOr HMBOA YHMBEP3UTETCKUX YIIOeHMKa
TeOoJIOTMje Ha CPIICKOM je3suky. OHO LITO pajjoBe
Hay4HO-YIO@HNYKOT Pa3/MKyje Off pajfioBa aKafieM-
CKOT IIOICTU/IA jeCTe HUXOB IWb, CafIpXKaj, Kao U
KapakTep azipecara. CrienndnyHe KapaTKepUCTUKe
IV/bHE YNMTa/ladKe IyOnMKe — MpeA3Hambe, MOTH-
Balyja u norpebe, yruiahe Ha cTuI yIOeHNYIKNX
pajioBa, mTo he ce ofpasuTy Ha CBa TPM je3WdKa
HVBOA — JIEKCUYKM, MOP(OJIOMIKA U CUHTaKCUYKIL.
OBaj yTniiaj moce6HO K071asu O M3pakaja Ha HUBOY
nexcuke. [Topep Tora, cienudu4HOCT Teonoruje Kao
Hayke Takohe he ocTaBuTH CBOj Ieyar Ha Te€KCUKY

YHMBEP3UTETCKUX yIIOeHNKa. Y aHaM3y IIOMEeHy TOT
npo6eMa, ayTop je CIipoBeo ¥ IPUMEHNO pe3y/iTaTe
CTATUCTUYKE aHA/IM3€ Pelpe3eHTaTUBHOT KOpIIyca
YHMBEP3UTETCKNUX YIIOEHNKA M aKaleMCKUX Jena
TEOJIOTMje Ha CPIICKOM je3NKYy, a I7ie je To Moryhe u
HEOIIXO/IHO NpMMeheHa je KOHTPACTUMBHA aHA/IN3a,
KOjOM ce MofB/Iade CIenuIHOCTH YHUBEP3UTET-
CKUX YIIO€HMKa TeOoTIoTje.

Kmwyune peuu: HayIHO-yIOEHIYKY TIOACTITL,
BYICOKOIIKOJICKY YIIOEHWIIN T€O/IOTHje, TeKCHYKM
HJBO, CTaTMCTMYKA aHAa/IN33a, KOMIIAapaTXBHA
aHaM3a.

KNEZEVIC Ljiljana, University of Novi Sad, Faculty of Sciences, Novi Sad, Serbia,

ljiljana.knezevic@dbe.uns.ac.rs

Online or Face-to-Face Lessons? An Investigation of ESP Students’ Views and
Preferences Towards the Two Modes of Teaching and Learning

The Covid-19 pandemic has brought about
tremendous changes in education worldwide,
causing a general transition from regular face-to-
face to online teaching and learning and requiring
a quick adaptation of both teachers and students to
this change. The aim of the present study is to get
an insight into ESP students’ views and preferences
towards the two modes of language learning and
factors that affect their choice. The participants are
first- and second-year students of mathematics and
information technology at the University of Novi
Sad who had the first half of their ESP course in
the academic year 2020/2021 taught face-to-face
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and then, due to the worsening epidemic situation,
switched to online learning in the second half of
the semester. Applying a questionnaire survey, the
study is to reveal students’ overall preferences and
show to what extent the factors such as the year of
study, study program, technological competence and
previous experience with online learning influence
the students’ choice. The obtained results can serve
as guidelines for adapting and improving ESP courses
taught online or in blended learning environment.
Keywords: ESP, online and face-to-face teaching
and learning, students’ preferences.



KOVACEVIC Darko, University of East Sarajevo, Faculty of Electrical Engineering/Academy of Music,

Bosnia and Herzegovina, dax1978@gmail.com

Creation of an Art Music ESP Online Course in the Moodle CMS

The aim of this paper is to present and describe
the creation of an Art music English for Specific
Purposes (ESP) online course by using the Moodle
course management system (CMS), as well as the
opportunities arising from the use of such a course in
the teaching process. The course created and used for
the subjects English Language 1 and 2 at the Academy
of Music of the University of East Sarajevo will be
used as the basis for the paper. In the introduction,
the features and specificities of Art music ESP will
be presented. After that, the key elements, purposes
and function of online language courses will be
described, as well as the characteristics of Moodle
as a CMS. The central part will be dedicated to the

course creation, from the initial requirements and
course planning, over the preparation and design of
course elements and units, to its practical use. In that,
particular attention will be paid to the options and
elements within the Moodle CMS which facilitate the
process of an ESP course creation and subsequent
implementation. In the conclusion, besides the
recapitulation of what has been presented in the
paper, some general ideas and recommendations will
be made relating to the development of wider systems
of Moodle-based ESP online courses and the possible
benefits of such systems.

Keywords: Moodle CMS, Art music, ESP, online
course, creation.

KPJ)XEJb Karapuna, Yausepsuret y beorpany, ®unosodcku daxynter, beorpan, Cpbuja,

kkrzelj@f.bg.ac.rs

Jururanau Meauju y QyHKIuju pa3sujama KyITypHe M MHTEPKYITypHe

KOMIIeTeHLJje

YnosnaBamwe LWU/bHE KyAType M KPUTUYKO
IpOMMII/balbe CONICTBEHE U Tybe KynTypHe merep-
MMHJCAHOCT! IIPEJCTaB/ba MHTETPATHU IU/b CaB-
peMeHe, IOCTKOMYHMKATMBHE HAaCcTaBe CTPAHUX
jesuka crpyke. CraBbajyhn Ha pacrionarame 6orar,
aJIV HeCHICTEMATU30BaH apXMB apTedakaTa CTpaHe
KY/IType U pa3HOBPCHE ajlaTe 3a MPOAYKLINjy TeK-
CTOBa U MHTepPaKIujy Koju omoryhaBajy oHIajH
KOMYHMKAI/jy, BUTUTATHN Meauju oMmoryhaBajy
YBUJ Y KYITypHe UHTepIIeTaTUBHe oOpaclie M CUCTeM
opujeHTauuje cuenuduyaH 3a ogpeheny KyaTypy.

LIvm oBor pajia je ma ce MOMONy aHAMMTHUYKOT
IPUCTYIIa yKake Ha MoryhHocTu ynorpebe puru-
TaJTHUX Me[IMja 3a Pas3Bujame KyATypHE M MHTEP-
KyATypHe KOMIIETEeHI}je y HaCTaBU CTPAHMX je3NKa
CTpyKe. Y pajly ce pasMaTpajy M KPUTUIKA IIPENC-
nuTyjy ogpehene obmactu oHIajH KOMYHUKaIuje
Kao IITO Cy yrnoTpeba MapTUIMIIATUBHNUX apXMBa,
yMpe)XeHa MHTepaKIMja X HbUXOB NOTEHLMjaTHI
TOTIIPMHOC Pa3Bojy HaBeNEeHUX KOMIIETEHIINja.

Vako HOBM Mefuju off ieBefeceTUX TOfMHa IIPO-
IIJTOT BEeKa YMHe HeM30CTAaBHU [Ie0 HaCTaBHe IIpaKce
U I0/be UCTPAKMBaba INIAKTIKE/METOVIKE HacTaBe
CTpaHMX je3NKa, 0 cajia He IOCTOj| CBeOOyXBaTaH
u onutenpuxsaheH KOHIENT Koju 6u meduHmcao

CMepHUIle 33 BJXO0BY yHOTpeOy Y IM/by yIO3HaBaba
CTpaHe Ky/IType U pa3Bujarba Ky/ATypHE ¥ MIHTEPKY/I-
TypHe KOMIIETeHII1je.

Bynyhm pa gurnranau Menuju monpuHoce pas-
BUjamby IOMEHYTUX KOMIIeTeHIIMja caMo y oxpebe-
HIUM KOHTEKCTMMa Koje 0BU Menuju omoryhasajy,
HEOIIXOJHO je MCIIUTATHU Ha KOju Ha4MH Cé OHM, Kao
CPEACTBO KYNTYPHO KOHTEKCTya/lTu30BaHe pellenliyje,
IIpOM3BO/ilbe U MHTEpaKIMje, MOTy KOPUCTUTH Y
MHCTUTYLVIOHA/THOM Y4erby, OfHOCHO Ha KOj! Ha4MH
ce CBaKOfjHeBHe adopyaHIie AUTUTATHUX TEXHOIOIMja
MOTY epUKACHO AMITAKTIUYKY aJalTHPATH.

Y ToM cMuCTy ce y 3aK/byYHMM pasMaTpambuMa y
pany HaBoje AMAKTIYKYU pe/leBaHTHe adopHaHIie
AUTUTATHUX TEXHOJIOTYja yCMepeHe Ha moTpebe
y4eHMKa.

OBaj pay 6u MOrao npefcTaB/baT ¥ CBOjeBPCTaH
HOPUJIOT CUCTEMATU3ALMjU U BPEeJHOBambYy [JOCa-
JAlIBbUX Pe3y/lITaTa MMIUIEMEHTALNjE IUTUTATHUX
MefiVja y UMby pasBMjarba KyATypHE U MHTEPKYII-
TypHe KOMIIETeHII1je.

Kmwyune peuu: KynTypHa KOMIIeTeHLMja,
IUTUTATTHY MEeIVj1, UHTEPKYATypHA
KOMIIETEHIIN]ja, HACTaBa CTPAHNUX je3MKa CTPYKe.
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llymapcku dakynret, beorpan, Cpbuja, katarina.lazic@sfb.bg.ac.rs

OcHaXuBame ylIore CTPaHOT je3NKa OMOTeXHUYKe CTPYKe Y

aKafieMCKOj 1 IIMPOj jaBHOCTH

IToTpeb6a 3a OCHa)XMBabEM YIIOTe CTPAHOT je3MKa
CTPyKe, a II0CeOHO EHITIECKOT, pacTe y MHOIMM
chepaMa off IOYETKA HErOBOI MHTEH3VBUPAHOT
pasBoja yCiiell TEXHOMOIIKE ¥ TPTOBMHCKE eKCIIaH3uje
HakoH JIpyror cBerckor para (Hutchinson 1 Waters,
1987). Ilona3Hy OCHOBY y OCHa)XVBaby IIPEACTaB/ba
HacTaBa ycpencpebena Ha cenuduyaH je3auk Koju
ce yuu, caMor NO/Ia3HNUKa Kypca U Bberope norpebde
(Rogers, 1969) mnu Haumu ydewa (Hutchinson
n Waters, 1987). Lluw/p oBOr UCTpaXMBama je
yKasuBame Ha IOTpeOy OCHaXMBama YIIoTe
CTPaHOr je3VKa OMOTeXHNUKe U TpefyIarambe HaulHa
fla ce TO OCHAXXMBae IOCTUTHE. Pajy XpoHOIOIKK
aHa/M3Mpa u ynopebyje Bumeropguuime mofaTKe
o Opojy 4acoBa je3uka M CTyHeHaTa KOju yde
cTpaHe jesuke cTpyke Ha lllymapckom ¢akynreTy
y beorpanmy. Ocum Tora, gar je ocBpPT Ha IPUCTYyIIE
HacTaBy, pe3ynTaTe aHKeTa Koje UCIUTYjy je3ndKe

norpebe akaZleMCKUX CTPydmaKa U CTyJeHaTa 1
IpuMepe MICMEHOT ¥ KOH(epeHIIjCKOT IIpeBohema,
KOj! yKa3yjy Ha IoTpeOy 3a OCHa)XMBAmbeM YIIOre
CTPAHOT je3uKa O6MOTeXHNYKe CTpyke. Pesynrarn
II0Ka3yjy HajMacOBHMje Yy4Ye€He EHIJIECKOT I
IIOCTENEeHO CMabere Opoja YacoBa CBUX CTPAHUX
jesuka 6MOTeXHMYKe CTPyKe, IITO HAaroBelITaBa
noTpeby 3a oyyBamweM OapeM TpeHYTHOr Opoja
JacoBa I je3uKa MpUCyTHMX y HacTaBu. OcuM Tora,
Ha OCHOBY JICKYCTaBa 13 IIpeBohema 3aK/bydyjeMo fia
IOCTOjU 3HAYajaH yTUIAj IO3HABaba CTPAHOT je3nKa
CTpyKe Ha TpodecroHaTHM yCIIeX KaKo HayYHIKA U
VICTpaXKMBaya y 00jaB/bUBaKY, TAKO ¥ CTPYUmhaKa y
MebhyHapomHIM KOHTaKTHMA.

Kmyune peuu: cTpanu jesuk CTpyke, IpUCTYIIN
HaCTaBM jesVKa CTPYKe, aHa/IM3a MOTpeoa,
aKaJieMCKO TMcambe, CTPyYHO ImpeBoheme.

JbYBOJEBI'R Janujena, Yuusepsurer Merpononutas y beorpany, Cpbuja,

danijela.ljubojevic@metropolitan.ac.rs

Polysemy in IT Terminology

The aim of this paper is to explore the concept of
polysemy in the specialist language of information
technology and analyse it through the authentic
specialist corpus. Although there is a practical need
for unambiguous and consistent terminologies in
professional areas characterised by emphasis on
precision of expression, the English terminology
of IT contains numerous polysemous expressions.
This study is conducted by linguistically analysing a
corpus of authentic ‘real-life’ language samples from
articles in the specialist magazine IEEE Spectrum
to determine non-linear polysemy. In non-linear
polysemy, the original sense of a word is used
tiguratively to provide a different way of looking
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at the new subject. In this paper special attention
is given to metonymy (where one sense stands for
another, e.g. Silicon Valley - to refer to the technology
industry) and metaphor (containing an implied
comparison, e.g. a backbone as a very important part
in a network) with a goal to discern certain rules of
terminology use that is germane to this particular
specialist field. Finally, polysemous examples
are provided to illustrate problems potentially
encountered by translators and professionals working
in the IT sector in order to avoid ambiguity.
Keywords: polysemy, metonymy, metaphor, IT
terminology.
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Milgloss, an Academic Terminological Glossary for Military Competence

Chiseled stones, manuscripts, books and
the Internet have been the tools to transmit
information from generation to generation. Thanks
to encyclopedias and dictionaries there have been
new ways of understanding and readers know
how to interpret texts much better. However, there
is a problem on the stage: how to understand the
very same content in different languages. Here,
multilingual dictionaries and glossaries have a lot
to say. The objective is the development of what
is termed “the three C’s: Competent students,
Communicating with interlocutors and Centering
on the student” This methodology relies on

Competence-based Language Learning (from
capacity to competence). Elaborating a military
glossary in English/Spanish focused on our cadets’
academic needs has been our long-term goal within
the premises of our Spanish Military Academy. As a
matter of fact, graduate students are expected to have
mastered the skills and habits of using professional
dictionaries and glossaries before starting their
careers, as a source of information and means of
continual professional development.

Keywords: dictionary, glossary, language challenge,

capacity, competence, communication.

MEJEHWIIA Jlyka, Yausepsutet y beorpany, ®unonouiku daxynret, beorpan, Cpbuja,

medenicaluka@yahoo.com

Yi6eHuK y caBpeMeHO0j HaCTaBM PYCKOT je3MKa CTPyKe

Y yBogHOM Jieny pajia ayTop ce 6aBy aHaIM30M
CTama HacTaBe PYCKOT je3MKa CTPYKe Ha TeXHUY-
KO-TeXHO/IOMKUM (pakyniTeTMa YHUBep3UTeTa
y beorpagy ca moce6HMM OCBPTOM Ha IOjeilHE
aKTye/He yIOEHMKe PYCKOT je3uKa CTPyKe M Tell-
xohe ca kojuMa ce cyoyaBajy HaCTaBHUIU Y pajy
ca ynbeHnKoM. AyTop pasmarpa CrenupuIHOCT
HacTaBe Ha HeMaTU4YHUM (paKy/nTeTHMa, Kao 1 YTy
Y yTUIIAj YHOEHVKA PYCKOT je3auKa CTpyKe Ha MOTH-
BallMjy CTY/leHATa ¥ Ha pa3Boj je3M4KUX BELITHHA. Y
Ja/beM pajly ayTop IIOpefy 3aXTeBe KOjU CTOoje Ipef,
HAaCTaBHUKOM PYCKOT jesuKa CTPyKe 3a IIpUIIpeMy
u usBobheme HacTaBe y OfJHOCY Ha HAaCTAaBHUKa

CTaHJAPIHMX KypceBa je3MKa ¥ HaCTaBHMKA PyCKOT
je3anKa y OCHOBHVIM U CpefmbyM 1Konama y Cpouju.
Y 3ak/byuKy ce yKasyje Ha crienydudHe mpobneme
Koje cagammsy u 6ynyhy HacTaBHUIIN je3MKa CTpyKe
Mopajy fa mpeBasuby kako 61 omoryhuan ycrenrso
(dYHKIVOHMCabe HacTaBe U JOCTUIIM HacTaBHe
IybeBe Ha HeMaTUYHUM (pakynTeTnMa. AyTop maje
IpenopyKe Koje MMajy 3a b Ia TOIPUHECY HE CaMO
yHanpeDhemwy kBanuTeTa yiI0eHMKa U IPYTUX HACTaB-
HMX CpeficTaBa, Beh 1 pa3Bojy Mofiena ycaBpluaBarma
HACTaBHMKA PYCKOT je3MKa CTPYKe.

Kmwyune peuu: je3auk cTpyke, pycKn jesuK, ylIOeHMK.

MIROVIC Ivana, BULATOVIC Vesna, Univerzitet u Novom Sadu, Fakultet tehni¢kih nauka, Novi Sad,

Srbija, vesna.bulatovic@uns.ac.rs

Multimodal Composition in the ESP Classroom

The proliferation of technology and the unique
affordances of new digital media are changing the
way we communicate. The newly developed digital
genres which rely heavily on the use of hyperlinks
are becoming increasingly multimodal. These hybrid
genres provide different experience for the ‘readers’

but also set new requirements for the ‘writers’ of
digital texts. When writing in the new genres, ESP
students are required to develop new forms of literacy
and new types of communication skills. The study
analyses the skills of hypertextual communication
demonstrated in short essays written by ESP students.
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It focuses on discussion forums incorporated in
an ESP course at the Faculty of Technical Sciences in
Novi Sad, Serbia. The students’ short argumentative
essays are analysed in terms of genres included in the
hyperlinks and the role of hyperlinks in strengthening
the writers’ argumentation. The results are interpreted

in relation to their potential for developing new
rhetorical skills and enhancing digital literacy of ESP
students.

Keywords: digital literacy, hyperlinks, multimodal
composition, student writing.

NEJKOVIC Danijela, BOSNJAK Jelena, University of Belgrade, Faculty of Security Studies, Belgrade,
Serbia, danijela.nejkovic@fb.bg.ac.rs, jbosnjak@fb.bg.ac.rs

A Needs Analysis Approach to Syllabus Design in English for Security Studies

With the rise and spread of the English language
as an international language, university students
face increasing language and communicative
demands both in their academic and professional
communities. This paper aims to identify, discuss
and analyse the English language needs of first-
and second-year students of the University of
Belgrade - Faculty of Security Studies during their
undergraduate studies as perceived by the students
themselves and by the members of the academic
staff of the Faculty of Security Studies. To that aim,
a quantitative methodology was employed, two
parallel questionnaires were administered to these
two groups of stakeholders and their answers were
triangulated. The questionnaire items were based

on the language skills and activities defined by
the Common European Framework of Reference -
Companion Volume with New Descriptors (Council
of Europe, 2018). The results of the analysis will
provide insight into the English language needs of
the security students. Consequently, they will inform
every step of the complex process of syllabus design
and, in turn, enable the students to acquire particular
knowledge and skills essential for their successful
performance at the tertiary level of education and in
a variety of academic settings.

Keywords: English language needs analysis,
security studies, syllabus design, tertiary level of
education.

PAPAGEORGIOU Vasiliki, Metropolitan College, Athens, Greece, vpapagel @gmail.com

Critical Theory and Critical Pedagogy in EAP: Possibility of a Foucauldian Resistance

The purpose of this presentation is to explore the
ways in which theories of critical pedagogy, especially
Freire’s and Giroux’s (to mention a few), have moved
through language teaching to teaching practices of
English for Academic Purposes (EAP) and are present
in the current debates in the field. If Critical Pedagogy
can be applicable to EAP, then the objections to the
application of it in the EAP teaching (in the era of the
crisis) will also be presented focusing mainly, but not
only, on topics such as the notion of empowerment.
The paper, while critically addressing the various
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theoretical problems that arise, will also consider the
possibility of what Foucault calls ‘resistance’ Specific
EAP teaching practices (focusing mainly on the realm
of arts) will be presented as a means of resisting a
monitoring and control policy that prevails in higher
education institutions today and it will be argued that
this is the main way of empowering both students and
teachers since these are now in a vulnerable position.
Keywords: critical theory, critical pedagogy, EAP,
Foucault, Freire.
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Tunonoruja Texcra u jesamyke BeIITHHE Y HACTaBH je3UKa CTPYKe

[InTama o TUIIONOTMjH, IPYHIMINMA Ofabupa
Y IMJAKTUYKOj 0Opajiy TEKCTa CIIafiajy y pep Hajak-
TYE/THUjMX, KAKO Y HACTAaBY OILITEr CTPAHOT je3MKa,
TaKO M Y HacTaBM CTPaHOr j3uKa cTpyke. Ilopen
TPaJUIOHA/IHE YJIOTe KOjy TEKCT MMa Ka0 OCHOBHA
jenVMHUIIA pajia y HACTaBM CTPAHUX je3VKa Ha Hedu-
JIOTOMIKMM (aKy/ITeTUMA, TEKCT MCTOBPEMEHO TIpef-
CTaB/ba U3BOP aKTyenHMX MHPopMauuja ns chepe
CTPyKe M HayKe, CHa)KaH MOTMBAL[MOHM (aKTOp 3a
ydeme ¥ OCHOBHO CPEICTBO 3a (popMupame jesud-
KX BEIITHHA y JoMeHy 6yayhe npodecnonanne
KOMYHUKaIuje.

I360p TekcTa 3aBucuhe Off aKTyeTHOCTY TeMe U
Hay4YHO-CTPYYHUX Cajip>Kaja KOjI Cy y IbeMY IIpe3eH-
TOBaHM, TEKCUYKO-TPAMaTUYKOT CacTaBa, CTPYKType
TeKCTa, HberoBe CI0XXeHOCTY, il ¥ KOHKPeTHUX
KOMYHUKAaTUBHUX IOTpeba CTyfieHaTa KojuMa je
TEKCT HaMereH. EMImpujcka aHanmsa penpeseHTa-

TUBHOT Opoja ylIO6eHNKa PYCKOT je3VKa CTPyKe, KOjy
CMO CIPOBe/N 3a HOTpebe OBOT MCTPAXKMBAIba, IMa
3a UMW/b A TIOHY[M TUIIOJIOTUjYy T€KCTA Ha OCHOBY
KOMYHMKATVBHUX (PYHKI[Mja peJIeBaHTHIX 32 je3UK
CTPYKe, Jla YKa)Ke Ha eBeHTYa/IHE HEIOCTATKeE U CyTe-
pulile KOpeKIjuje y moIyefy 1360pa 1 3aCTYIUbEHOCTH
nojenHNX (PyHKIMOHATHO-CEeMaHTUYKIX TUIIOBA
TEKCTa y HOMEeHYTUM yliOenunuma. Pesynraru ucrpa-
XKVBama Tpeba 1a MOKaxXy fia i je oHyheHa Tumno-
JIOTHja y JOBOJPHOj Mepu caobpajkeHa IV/beBUMa
HACTaBe je3NKa CTPYyKe, /Ia JIM 33[J0BO/baBA Y IOTTIERY
KBaJINTETA, TEMATUKe, 00JIMa 3aCTYIbeHOCTH, Kao 1
KOMYHUKAaTMBHMX (QyHKIIMja peneBaHTHUX 3a Gop-
Mypame IpodecnOoHaTHUX je3NYKUX Y KOMYHUKa-
TMBHUX BelITUHA OyAyhnx cTpydmaxa pasmmanTux
npodwuna.

Kmyune peuu: jesux cTpyke, pycKn je3auK CTpyKe,
TUIIONOTHja TEKCTA, je3UYKe BEIITUHE.

PETKOVA Boyka, Medical University, Sofia, Bulgaria, b.v.petkova@abv.bg

Formative Feedback in Medical English Courses

Formative feedback is generated by teachers as
strategies to engage learners in constant reflection
on how they can approach, orient, and evaluate
learning, which leads to successful learning outcomes.
It is usually conducted regularly in the classrooms
in various forms, including written and spoken
forms. Learning through frequent responses can
be motivational, informative and corrective. The
objectives of this research are to show how effective
it is during a lesson of Medical English. The example
is its application in a lesson about the Cardiovascular
System. The methodology of feedback used in this
lesson includes the different methods and strategies
used while teaching it — for example, self- and peer

assessment, the application of descriptive feedback,
collaboration between the teacher and the students,
etc. — and their application during this lesson. The
aims of the research are to promote teachers’ and peer
learning, to clarify the criteria of good performance,
to narrow the gap between actual and desired
learning performance, to deliver specific information
to learners, and to provide positive learning culture.
At the end of this paper are shown the expected
results after applying this kind of feedback and its
benefits and shortcomings.

Keywords: formative feedback, students, teachers,
Medical English, courses.

PETROVIC Ivana, Belgrade Metropolitan University, Belgrade, Serbia, ivana.tomic@metropolitan.ac.rs

English Language Courses in Higher Education: Continuity of Learning ESP

The objective of this paper is to point out
the importance of students learning English for
specific and academic purposes in higher education

institutions throughout their studies.
When speaking of highly educated candidates,
knowledge of English language as the language of
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global communication is considered the primary
prerequisite qualification for employment. This
paper provides a short overview of current trends in
the English language learning in tertiary education
in Serbia. It also shows the results of a research
on students’ attitude towards learning English for
specific purposes, conducted at one private university.
It focuses on the importance of continuity of learning
ESP in higher education, putting emphasis on
students working in small groups with lecturers,

developing both oral and written communication
skills in English and vocabulary building in the field
of their studies. It also points out the importance
of syllabi of the major courses being in accordance
with the syllabi of the English courses with the aim
of enhancing students’ motivation for learning ESP.
Keywords: English language, English for specific
purposes, higher education, continuity of ESP
learning.

POLLI Chiara, University of Trento, Italy, chiara.polli@unitn.it

ESP Gets the Floor: Investigating English-Medium Instruction in Trento (Italy)

The present contribution discusses the findings of
a qualitative pilot study conducted at the University
of Trento (Italy) in 2020 and early 2021. Data were
gathered via interviews addressed to English-medium
content lecturers from an international Master degree
programme encompassing information, computer
science, psychology, and natural science disciplines.
This pilot study aims to investigate the role English
for specific purposes (ESP) plays in higher education
(HE) by collecting teachers” opinions on planning
and delivering lectures in a heterogeneous context
formed by mainly Italian mother tongue instructors
and students of different linguistic and cultural
backgrounds. Thus, English is the sole language of
instruction, the specialised language of the academic
community, and the common language of the

international student community. The interviews
highlighted i) the challenges and benefits connected
to the use of English as a medium of instruction and
as the dominant language of the academic community
in the instructors’ field of knowledge; ii) the effects
of English-medium teaching in a multilingual
and multicultural setting on the instructors’ self-
confidence. This investigation is the first stage in
research on the role of ESP in the construction of
knowledge and competences in a historical moment
in which internationalisation in HE is forcing
lecturers to rethink their teaching practices.
Keywords: English-Medium Instruction (EMI),
English for Specific Purposes (ESP), Higher
Education, Qualitative Analysis, Teachers’
Perspective.

ITOJIOBMHA Huna, IVIHW'E Tama, Yausepsurer y beorpany, Cao6pahajuu daxynrer, beorpap,
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Pa3Boj CTyieHTCKMX KOMIIETEHIIMja KPO3 IPOjeKTHY HACTaBy CTPAHMX je3MKa

Y maHamme BpeMe CTaTHUX APYIITBEHMX IPOMEHA
noTpe6HO je MOAM(PNUKOBATH M HACTaBy CTPaHMX
jesuka, jep oHa Tpeba ja MOMOTHE CTyJeHTUMA Y
BJMXOBOM OCIIOCOO/baBalby Jla IpaTe caBpeMeHe
TPEH/IOBE y CBAaKOZHEBHOM U PO eCHOHATHOM
OKpYy>Xemy. TakBa IpoMeHa MapafiurmMe y AuaaKTUII
U IHeHO CHaXHO OpUjeHTHUCabe Ha IPUMEHY
CTeYeHNX 3Hama, Te CKpeTame MaXKibe Ha NoTpeby
pajia Ha KOMIIETEHLIMjaMa - OTBOPU/IN Cy IIPOCTOP 32
PasBoj HOBMX KOHIIEIIaTa ¥ MeTofa y4ema. Vako ce
He pajii O HOBOM IIPUCTYITY, IPOjeKTHA HACTaBa ce
y TOM CMMCTTY UCTHYe Kao IpuMep pefredMHMCAHNX
y/ora y mpolecy ydema, Kao Ofpas peajHujer

26

CUTYaTMBHOT OKBMpPa y4Yera M Kao IOojJIora 3a
PasBoj KJby4HUX KoMiieteHnuja. HactaBHu npojektn
omoryhaBajy ayToOHOMUjy y4ema, CaMOCTalHO
pellaBame MpOOIEMCKIX 3alaTaka, TUMCKU Paj
VI MUHTEPOVCUMIIIMHAPHY IIPUCTYII, a JOIPUHOCE
1 60/b0j MOTUBUCAHOCTU cTyfeHaTa. [ToBesyjyhn
METOJICKE, JNMYHE, COLMjaJHe M [UTUTAJIHE
KOMIIeTEeHIIYje Yy pasnuuuTuM ¢asaMa IpojeKTa,
CTYJEHTU y 3Ha4ajHOj MEPU y4e U TOKOM CaMor pajia,
MIaKO Cy KOHLIEHTPUCAHU Ha 00aB/babe KOHKPETHOT
3afiaTKa. ¥ pajy ce IojefyHa4He KOMIIETeHIuje
I0OBOJIe ¥ Be3y ¢ KOHKPeTHMM (a3ama y IIPOjeKTy,
amu ce, nonasehn o peaTHNX OKOTHOCTH Y HACTABM,



HaBOJie ¥ OTpaHMYerba VM MoTemkohe y npuMeHn
IIpojeKaTa Ha YHMBEP3UTETCKOM HUBOY.

Kmyune peuu: xoMmneTeH1yje, IpojeKTHA HACTaBa,
CTPaHH je3UK, yUeIe.

POPKOVA Ekaterina, Moscow State Institute of International Relations (MGIMO University), Russia,

ekamip@yandex.ru

Key Challenges to ESP Course Design in Higher Education

These days it is perceived as an article of faith that
the basis of any ESP course design should revolve
around student needs identification and that the more
accurately one identifies practical communicative
needs of learners the more effective course one will
build. At the same time, not infrequent are cases
when a course seemingly based on most accurate
needs analysis and description of target contexts does
not lead to better learning outcomes. The talk will
explore such factors pertinent to ESP contexts that
must be considered by course designers. Among these,
specifically, are the failure to recognise that learners
are not necessarily reliable sources of information

about their own objective needs or that their objective
needs are prone to change, inability to ensure a link
and strike the right balance between cognitive and
affective sides of learning, and, finally, the failure
to incorporate in the course design opportunities
for providing meaningful feedback. The author will
share her experience of dealing with the above factors
when designing and implementing own ESP courses
and teaching other ESP courses. Description of the
research results will be accompanied by practical tips.
Keywords: course design, needs identification,
affective factors, meaningful feedback, ESP
teaching.

POPOVIC Silvana, University of Belgrade, Faculty of Law, Belgrade, Serbia, sylvana@beotel.net

A Collaborative Online Project for Legal English Students

Nowadays computers and the Internet play
an important role in teaching English for specific
purposes. This paper describes a collaborative
online project designed for the second year legal
English students at the Faculty of Law, University
of Belgrade. The project is tailored to address the
course content and learning objectives and integrates
a traditional face-to-face and blended learning
environment. The aim of the project is to equip the
legal English students with the necessary computer
literacy skills and to teach them how to navigate the
Internet, process web text and critically evaluate the
information they find on the Internet. In addition
to increasing students’ exposure to legal English, the
project helps students practise traditional reading

skills and strategies such as skimming and scanning
as well as online reading strategies. The paper
analyses the students’ perception of incorporating
blended project-based learning in the legal English
course. Data collection methods include interviews
with the students, class observations and an
anonymous online questionnaire. The findings of
the study suggest that blended project-based learning
should be widely used in both teaching and learning
legal English in order to meet students’ needs and
enhance their learning experience.

Keywords: legal English, blended learning, project
based learning, collaborative reading, digital
competences.
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POPOVIC PECIC Ana, VLAHOVIC Nina, Univerzitet u Beogradu, Filozofski fakultet, Beograd, Srbija,

appecic@gmail.com

Translation Materials Selection in Teaching ESP/ESAP to Students of

the Humanities and Social Sciences

This paper aims to highlight the importance
of choosing the right translation materials in
addressing the language challenges encountered
by students of the humanities and social sciences,
this careful selection significantly contributing to
the effectiveness of translation as a complementary
communicative activity in an ESP/ESAP classroom. It
is proposed that the selection of translation materials
is dependent on a number of factors, both pertaining
to the students’ profile (e.g. students’ interests and
proficiency level) and those related to the teaching/
learning process (the stage of the process, class
activity or assessment tool, etc.). These factors affect

the selection of translation materials in terms of text
form and content, i.e. text genre, language difficulty,
subject matter, specificity and breadth of context.
This paper is informed by the authors” experience
in teaching ESP/ESAP to students of the humanities
and social sciences at the Faculty of Philosophy of
the University of Belgrade on the one hand, and, on
the other, by the results of a comprehensive analysis
of written translations from L2 to L1 produced by
three successive generations of students of history,
anthropology and education.

Keywords: ESP/ESAP, humanities/social sciences,
translation, materials, selection factors.

PATOJYNR Iparana, cio/bHU capafHMK Ha BojHOj akafeMuju YHuBepsutera ofopane y beorpany,

Cpb6uja, draganaradojcic16@gmail.com

Tepmunorpaduja u cemaHTH3a1ja BOjHIX Ba3TyXOIIOBHIX TEPMUHA

Pap ce 6aBu nuramuma TepMuHorpaduje u
ceMaHTM3aIMje TePMMHONOLWKUX jefUHNIA K3
0071acTy BOjHOT Ba3AyXoIUIOBCTBA. [IpemMa HOBUjUM
CTaBOBUMa, TepMUHOTpadmja ce IIoyuMa Kao 3acebHa
DUCLVIUIVIHA, YMja TEOPUjCKa OCHOBA JIEXM Y IIPOY-
YaBamy TEPMUHOJIOTH)E.

Ipannna nsmeby nekcukosnoruje, mexcuxorpaduje,
TepMMHOJIOTHje U TepMMUHOTrpaduje Huje CTPUKTHA,
noce6Ho usmeby Teopujcke nekcuxorpaduje u nex-
CMKOJIOTHje, OTHOCHO TeOopyjcKe TepMUHOTrpaduje u
tepmuHonoryje (Inmuyk 2003: 5; Joanosuh 2016:
64).

Hacranak BOjHMX Ba3[gyXOIJIOBHMX TepMMHA
U IBJXOBA CeMaHTM3anuja y oba jeauka Hajuenthe
noppasyMeBajy Metagopusanujy (xeocmosas 6anka
sepmonéma — peiina Kyila Xeiuxkouinepa; Hoc camo-
néma — Hoc asuona), MoppeMcKy TBOpOY (3axpoinku
- 3aKpunua), CTBapame BUIIEYIAHNX U3pasa (PpoHapy
- foknotiay, KabuHe), KanKupamwe (UcnvimarmenvHulil
npubop — uctiuitinu ypehaj), i SUPEKTHO HMpey3u-
Mambe I3 CTPAHOT je3NKa y3 POHETCKY, MOP(OIOLIKY
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Y CMHTaKCUYKY aflanTanujy (npocmoii nunomasi —
Apociiiu UUnOma ).

TexHOMOMKM Pa3Boj JOHOCK HOBE TEPMIUHE U
npodecroHanu3Me, ITO 3aXTeBa HOBE CIelVjalHe
OBOje3MYHE IIOjMOBHUMKE U TEPMMHOJIOLIKE ped-
HIUKe, OJHOCHO YCKO Hpo¢uUIuCaHe pedHUKe
npodecrnoHanmsama.

LInp pasia mofpasyMeBa OIuC ¥ KIacCUpUKAI]jy
TepMUHa U TpodecroHann3aMa y BOjHOM Ba3ayXo-
IUIOBCTBY, OIIMC HAuMHa BIXOBE CEMaHTHU3alyje, Kao
U M3HaJIaXKekbe MpaBalia Jja/ber Pa3Boja TEPMUHO-
TIOIIKMX pe4yHMKa. KopucTuMO MeTOofIcKe IIOCTYIIKe
KIacuduKanmje, KOHTPACTUBHE aHA/IN3€e Ba3AyX0-
IJIOBHMX T€PMIHA, aHA/IM3€ KOHTEKCTA.

OBo uCTpaxMBambe MOXKe AT Pe3yaTaTe y KOH-
(bPOHTAIMOHO]j JIEKCUKOIOIMjH, IpeBohemwy cTpyd-
HIX TEKCTOBA, Ka0 M Y HACTaBU PYCKOT U CPIICKOT
jesuKa CTpyKe.

Kmwyune peuu: repmunorpaduja, ceMaHTH3aLH]a,
nexcukorpadmja, BOjHa Ba3AyXOIJIOBHA
TEPMUHOJIOTH]a, TPOdeCcuOHaTM3MN.



PATOJYUNR Pyxuna, Yausepsuter y beorpany, ®unonomku dakynret, beorpan, Cpbuja,

ruzicaradojcicl@gmail.com

AHITUIM3MM Y je3UKY BOjHe AuIIoMarnje (PycKo-CpICKa mapanena)

ITpemmeT HalIer MCTpaXKMBalba jeCy M03ajM/beHM-
1ie 13 €HIJIECKOT je3MKa y PYCKOM M CPIICKOM je3UKY
BOjHE IUILIOMATHje.

ITox aHITIMIM3MOM TTOfIpa3yMeBaMo ,,0COOEHOCT
€HITIECKOT je3MKa, ped WIN U3Pa3 IPEey3eT U3 eHITie-
cxor jesuka“ (PMC 2011:32), kao 1 je3ndke jeRuHuIIe
HacTajie IpeMa eHITIECKOM MOJeNy, MOP(OIOIIKOM
Y CEMAaHTUYKOM aJlaliTallMjoM, IIPEY3UMAbEM, TIpe-
BoDemeM, KalKpameM.

LIwp HaM je yTBphuBambe cTeleHa NPUCYTHOCTU
JIEKCUKE aHIJIO-aMePUYKOTr MOPEeK/Ia y PyCKOM U
CPIICKOM j€3VKY BOjHE IUIIOMAaTHje, HAYMH HbIXOBOT
HacTaHKa y 00a jesnka 1 feduHMCame MPEeBOTHNX
€KBJBaJIEHaTa Y CPIICKOM je3MKY.

Jesuk punnomaruje, Kao MOACTUN aJMUHN-
CTPaTMBHOT (YHKIMOHATHOT CTUJIA, jeCTe CUCTEM
TE€PMUHA CTPyKe KOjy KapaKTepUINy eTUKELNja 1
HNPELM3HOCT U3PaXKaBalha, je3NK BOjHE CTPYKE IIOfI-
pasyMeBa CHUCTeM je3WYKUX jefMHUIA ca IpUMap-
HOM VIV CeKYHJaPHOM CIIeI[1jaTHOM YIIOTpeboM y

pasnMYUTUM TpaHaMa, POIOBMMA M BUJOBMMA OBE
CTPYKe, IOK je3MK BOjHE JUIIIOMATHje IPeCTaB/ba
Y>KeCTPY4YHM CIIeLMjaIHU MOJCTIUI, KAPaKTepUCTH-
YaH 32 KOMYHUKALYjy Y BOjHOM JMUIZIOMaTCKOM KOpY,
nosesyjyhu jesuk gunnomaTuje 1 BojHe CTPYKe.

Texnonomky pa3soj XX Beka MofipasyMeBa 3Ha4aj
eHIJIECKOT je3MKa, KOju Kao caBpeMeHa lingua franca
ONIaKIIaBa KOMYHMKAaILIMjy Ha MHTEPHALMOHATHOM
wia"y. EkcTpaaymHrBucTuuky ¢GakTopy, IMOMyT
MIOIMTUYKMX U BOJHUX MHTErpanyja, yC/IOB/baBajy
€KCITaH3Mjy aHIJINIM3aMa Y PYCKOM ¥ CPIICKOM BOj-
HO-JUIJIOMaTCKOM JMUCKYPCY.

Hame uctpaxxmnparme MoKe JOIPUHETU HPOY-
JaBamby JE€KCUKOJIOTUje, TEPMUHOIOTHjE, JIeKCH-
Korpaduje u TepmuHorpaduje, a peanuszosahemo
ra MeTOJOM KOHTPAacTVBHe aHa/IN3e, JeCKpUIILje,
KTacuduKanyje 1 aHam3e KOHTEKCTa.

Kmwyune peuu: BojHa gUIIoMaTHja, aHIIUL3MHA,
TEpMUHOJIOTH]a, aflalTalyja, KaJIKMparbe.

RADOJKOVIC ILIC Katarina, Univerzitet u Beogradu, Pravni fakultet, Beograd, Srbija,
katarinarilic@gmail.com, katarina.radojkovic@ius.bg.ac.rs

Evropski jezicki portfolio i evaluacija nastave jezika struke

Za razliku od nastave opsteg jezika koja se
obi¢no zavr$ava testom ucenikovih postignuca,
najvaznija evaluacija nastave jezika struke odvija
se mnogo kasnije nakon zavr$etka nastave, u
realnim situacijama u kojima se pokazuje da li je
ucenik sposoban da izvr§ava zadatke koji ukljuc¢uju
upotrebu jezika. U tom pogledu didakticari razlikuju
internu ili institucionalnu evaluaciju i evaluaciju na
terenu (Carras et al, 2007), te se moze smatrati da je
nastava jezika struke postigla cilj ukoliko je uc¢enik
u stanju da po zavrSetku nastave koristi strani jezik
u profesionalnom okruZenju.

U radu se prikazuju dva modela evaluacije koji
se baziraju na samoproceni studenata. Rec¢ je o
autoevaluaciji studenata pravne struke po zavrsetku
kursa. Polaznu tacku za kreiranje lista za evaluaciju

¢inile su tabele za samoprocenu Evropskog jezickog
portfolija i deskriptori na nivou B1/B2 ali su oni
bili prilagodeni upotrebi jezika u profesionalnom
kontekstu i kompetencijama koje su u programu
nastave odredene kao prioritetne u odnosu na potrebe
studenata. Ovakav nacin evaluiranja postignuc¢a
studenata znacajan je ne samo za nastavnike,
zbog prikupljanja podataka o znanju studenata i
mogucnosti poredenja sa rezultatima postignutim
na jezickim testovima, nego i zbog toga $to samim
studentima pruza uvid u kompetencije koje su usvojili,
motivi$e ih i ¢ini ih budu¢im samopouzdanim
korisnicima jezika u profesionalnom okruzenju.
Kljucne reci: nastava jezika struke, evaluacija,
Evropska obrazovna jezicka politika, Evropski
jezi¢ki portfolio.
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RADOVANOVIC Aleksandra, PESIC Dragana, University of Kragujevac, Faculty of Hotel Management
and Tourism in Vrnjacka Banja, Serbia, dragana.nedeljkovic@kg.ac.rs

The Elements of National Culture in English for Tourism Purposes

Equipping students with the foreign language
knowledge at the times of globalisation goes far
beyond developing their linguistic ability. Namely,
multicultural knowledge has become an imperative,
especially when considering some subfields of ESP
such as tourism and hotel management (ETHMP). In
order to obtain an insight into the current practices in
presenting cultural content in ETHMP textbooks, an
analysis on three widely used international textbooks
is undertaken. The analysis comprises three categories
of culture - international, target and national, as well
as four different senses — the aesthetic, sociological,
semantic and pragmatic. Although the cultural
elements specific to business operations in tourism

and hospitality of different countries are noted, there
is the obvious lack of national culture elements. The
benefits of integrating such elements into both
teaching materials and classroom instruction would
be twofold. On the one hand, it would foster students’
intercultural communicative competence and, on
the other, it would influence the wider national
community in a positive way. The obtained results
can be of interest to all ESP teachers, ESP policy
developers and potential textbook authors.
Keywords: English for tourism and hotel
management purposes (ETHMP), cultural
elements, ESP instruction.

SMAJLA Tilen, Primary school Pier Paolo Vergerio il Vecchio, Koper, Slovenia, tilen.smajla@gmail.com

Factors That Influence Attitudes Towards Early Foreign Language Learning in Slovenia

Our paper focuses on investigating young learners’
attitudes towards their first foreign language (FL1)
according to their age and grade. Seven state primary
schools participated, resulting in a 406-strong sample
of 2nd, 3rd, and 4th graders. In Slovenia FL1 is taught
either by class teachers who undergo an additional
ESP training, including English language teaching
methodology, or by English language teachers with
a degree in philology who receive additional training
for work with young learners. The students’ attitudes
were measured and, while the 7-point Likert scale did
not lead to statistically significant differences in the
T-test, the results from the ANOVA, the Bonferroni
post-hoc test and the Pearson’s coefficients showed
statistically significant correlations among the

variables. In particular, the results showed that the
attitudes of fourth-graders and partly third-graders
differ significantly from those of second-graders for
most of the items. Such results support our belief
that the discourse of primary school class teachers
with ESP training oriented to young learners might
have triggered the formation of different attitudes
among students in comparison to general training
in philology with partial preparation in the area of
early education pedagogy. Hence, an age- and grade-
appropriate teacher training certainly makes all the
difference.

Keywords: foreign language learning, ESP,
philology, age and grade, state primary school.

CTAHOJEBII'L TOIIM'h Maja, AkafieMnja TeXHIMYKO-BAaCIUTAYKNX CTPYKOBHMX cTyAuja Hu, ofcex

Bpame, Cpbuja, majastanojevic30@gmail.com

O,IIHOC CTpaTeera YNTamha TEKCTOBA U3 00/1aCTU €eKOHOMCKIIX HaYKay €IEKTPOHCKOM
06HI/IKY ¥ CTUWIOBA yU€ba CTYJEHTA €HITIECKOT jCSI/IKa CTPYKe

Pap ce 6aBM ncnuTuBambeM IOBe3eHOCTY U3Mehy
CTpaTeruja 4YnMTama KOje HPUMEIbYjy CTYHREHTHU
€HIJIECKOT je3MKa CTPYKe KajJla YUTajy TEeKCTOBE U3
0671acTV eKOHOMCKMX HayKa Y eleKTPOHCKOM OO/INKY,
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U TO IPBEHCTBEHO Yy OKBMPY y4Yelba Ha [a/bUHY, U
BUXOBUX CTUIOBA yuema. CTpaTeruje 4muTama
HPENCTaB/bajy CPEACTBA KOja CTY[EHTU KOPUCTE Jja
6u ocTBapmMIM pasyMmeBame TeKCTa, 610 f1a Cy TO



MeHTaJIHe ollepaliyje MM crenuduIHe TeXHUKe.
One ce feduHNUITy KaO HAIIOPY KOju ce Hajuemhe
CBECHO y/IaXy y HOOO/blIIalbe pa3yMeBatba YNTamba,
IIpU Y€MY C€ PAas3IN4UTO MePUUNNPAjy CTpaTernje
YyyTamka MTAMIIAHUX TEKCTOBA M TEKCTOBAa Yy
e/IeKTpoHCKoj ¢popmu. C gpyre cTpaHe, CTUIOBU
ydema Cy CKyNOBM TMIMYHUX LIPTa, IOHAIIAba U
JlenioBama Koju ofpebyjy HajnoropHuje HaunHe 3a
ydeme. Y UCTPAKUBAIY CY YUeCTBOBAIN CTY[IeHTI
AKeleMuje TEXHMYKO-BAaCIIUTAYKUX CTPYKOBHUX
cryamja u3 Huma. CryfeHTn cy usBemTaBaam o

CBOM CTpAaTeLIKOM ITOHAllIaky NoMohy ynuTHuKa
nox HazuBoM OCOPC (Online Survey of Reading
Strategies, Anderson 2003), ok je 3a aHanmM3y
npedepupaHux CTUIOBA ydera KopuitheH yIUTHUK
PLSPQ (Perceptual Learning Style Preference
Questionnaire, Reid 1984), xako 6u gobujeHN
pesynraTy Moray 6urty uckopuurheHy y HacTaBu
€HIJIECKOT je3UKa CTPYKe Y IIM/bY IbeHOT yHanpehema.
Kmwyune peuu: cTpareruje yntama, CTUIOBY y4erba,
eHrneckn jesuk crpyke, OSORS, PLSPQ.

STEFANOVA Albena, University of National and World Economy, Sofia, Bulgaria,

albena.stefanova@unwe.bg

Academic Online ESP Classes During the Pandemic: Threats and Opportunities

Academic education is associated with face-to-
face lectures and seminars although e-education
was introduced over two decades ago. Higher
education institutions (HEIs) offer online courses
to their distance learning students and use a variety
of platforms for academic communication and
education, but the pandemic posed problems the
academic community had not faced before. That
is why, applying the popular SWOT analysis, the
presenter will start with a quick overview of the
process of switching to e-education overnight and
its consequences for the stakeholders involved. How
did faculty staff and students reorganise their work
and contribute to course effectiveness? How did ESP

academic experts adapt to the situation in terms of
materials design, assessment, classwork, tutoring?
These questions will be answered based on the
presenter’s experience and student feedback. Then,
the threats and opportunities of mediated education
will be considered by focusing on the positive impact
of online classes in an emergency situation. Finally,
some recommendations will be made regarding the
implications for the particular competences ESP
students are expected to hone by taking advantage
of face-to-face and online education seen as the two
sides of the same coin.

Keywords: ESP, online classes, academic online
classes, e-education during the pandemic.

CTOJAKOBIIR [Janka, Yausepsuret y beorpany, [IpaBuu ¢axynrer, beorpan, Cp6uja,

danka@ius.bg.ac.rs

MoryhHocTH 1 foMeTH MHTPUH3NYKe MOTHBAI[Mje Y HACTAaBM CTPAHMX je3UKa CTPyKe

HactaBa cTpaHux jesuka, ofpebena 3ajegHnaxnm
eBPOICKUM pedepeHTHUM OKBMPOM, 3aCHMBA Ce
Ha MJEjU BUILEje3MYHOCTH, & OCTBapyje aKIyo-
HIUM IPUCTYIIOM ¥ pa3BOjeM YYeHIIKEe ay TOHOMUje.
3ak/pyuny 61CMO [ja Cy Ofpaciy YUeHUIY Ueas-
HI KaHOWIaTy 3a OCTBapembe TOT I1ba jep UX Of/IN-
Kyje: 1) moTpe6a 3a oppeheHnM 3HameM u mpe 1mo-
JeTKa y4emwa; 2) pa3BMjeHo caMOOIaXKambe; 3) yora
IPeTXO[HNX VICKYCTaBa; 4) MOTMBMCAHOCT 3 yuee
noTpeOHNX cagpkaja. MebhyTnm, Takobhe cmo u cBe-
oLy po61eMa MOTMBUCAHOCTH 3a Y4ekbe CTPAHOT
je3VKa Ha HeMaTUYHMM (PaKyITeT!Ma U 3aTO CMO
0Baj paji IOCBETU/IN IPBEHCTBEHO MHTPUH3NYKO]

MOTMBAIVj! KOja BaXK! 3a Hajjade opybe 3a ycBajame
3Hama. HajmosHaTtyja Teopuja MHTPUH3NYIKE MOTH-
Ballifje jecTe Teopuja camoonpeheHOCT: YKOMUKO
Cy Hallle akIje camooppebene, foxxuspaBahemo
UX Kao cnobopiHe 1 n3abpaHe, IIa TAKO He 3aXTeBajy
CIIO/bAllIEbY MOTUBANM)Y (Harpagy U Ka3Hy); OHO IITO
PYKOBOAM THM akuMjama jecte ocehaj 3aoBo/bCcTBa y
caMoM obaBjbamby. [InTame Koje IIocTaB/baMo y pagy
jecte: ja /M je Ha HEMAaTUYHUM (aKyaTeTMa Moryhe
noctuhu Taj cTeneH MHTPUH3MYKE MOTUBALIUje CTY-
JileHaTa Ijje 61 ce yuerme BpeJHOBAJIO BUIIE Off Olje-
He. [Toxymahemo fa moka’keMo 71a je To HeTOCTIKAaH
Ufeas, jep je HoApUBabe MHTPUH3MYKE MOTUBALIMje
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HajBehe TaMo I7e je BenmM4MHA Harpaje AMPEKTHO
CpasMepHa HUBOY u3Befi0e, IITO je KapaKTepUCTUKA
IIKOJICKOT CMCTeMa OLieMBama. Hai je sakbydak
fa He Tpeba nsberaBaTy Mojiesie eKCTPUH3NYKE MO-
TUBAIYje, a/Ii TeXNIITe Tpeba MOCTaBUTYU Ha Bep-

6anHO HarpabuBame, Unju Cy MO3UTUBHU eeKTU
eBUJICHTHM YIIPaBO KOJ CTyJeHaTa.

Kmyune peuu: ayroHOMUja, MOTUBALIN)A,
camoozipeheHOCT, MHTpUH3MYKA MOTUBALIja,
eKCTpUH3MYKA MOTUBALINja.

STOJANOVIC Milica, Univerzitet u Beogradu, Filozofski fakultet, Beograd, Srbija, mistojan@f.bg.ac.rs

Exploring Relevant Etymologies with Students of Art History and Archaeology

There is almost a kind of magic to exploring
etymologies: by shining a light on a specific
etymology, one often finds that so many other
things have been illuminated - the historical, social
and political context, the mores, and even fads and
fashions of a specific period. And it is exactly this
inner radiance of a word, its often hidden socio-
political, historical and culture-bound meanings
that students of art history and archaeology are
drawn to and find appealing. The author proposes
that a limited study of specific word etymologies (a
selection of which is offered in the paper) can be
highly beneficial to students of the above groups for

a number of reasons: firstly, it expands their academic
vocabulary; secondly, it raises their awareness of
language in general; thirdly, it broadens their cultural
horizons; last but not least, researching relevant
etymologies can be highly rewarding and motivating
as it adds to students’ knowledge of their specific
fields of interest. All of the above factors, in turn,
give students more confidence when speaking and
writing academic English, especially with relation to
their own fields of study and research.

Keywords: etymology, academic English,
archaeology, art history.

SIPRAGIC POKIC Sanela, TANASIJEVIC Milena, Union University in Belgrade, Belgrade Banking
Academy - Faculty of Banking, Insurance and Finance; Belgrade Metropolitan University, Belgrade, Serbia,

sanela.sipragic@bba.edu.rs, mtanasijevic@hotmail.com

Student’s Voices: How Languages Are Learnt Online in ESP Courses

The aim of this paper is to investigate whether
students of ESP courses use the same learning
strategies for foreign language learning and
acquisition when studying by distance compared
to the traditional language learning and acquisition,
with input in the classroom. In addition, we wanted
to investigate students’ attitudes towards learning
Business English online, after the mandatory shift to
online learning caused by the COVID-19 pandemic.

The participants in the research were students
from the Belgrade Banking Academy - Faculty of
Banking, Insurance and Finance of Union University
in Belgrade, who had to shift to online learning due
to the COVID-19 pandemic in the spring semester
of the academic year 2019/20. We investigated their
use of language learning strategies and attitudes
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they have towards distance teaching and learning
by administering a questionnaire online. The
research methods used were the basic indicators of
descriptive statistics, as well as appropriate statistical
tests in order to investigate how the students perceive
language learning by distance and which strategies
they apply when learning online. The paper analyses
the feedback impact of the new online learning
environment on strategies employed and students’
motivation, exploring influences on pedagogical
changes which might be undertaken to improve
future online learning experiences.

Keywords: distance language learning, language
learning strategies, language learning attitudes,
COVID-19.
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Crioco6s1 00y4eHNsI MTHOCTPAHHBIX CTYAE€HTOB MEIMI[MHCKOM TeKCUKe

Ha PyCCKOM A3bIKE

B maHHOM mccIeoBaHNY aBTOP NPEACTABIAET
COOCTBEHHDIIT ITPAKTUYECKNUIT ONBIT 0Oy4YeHNs TIpo-
(beccroHaIbPHOMY PYCCKOMY SI3BIKY MHOCTPAaHHBIX
CTY[IeHTOB MENMI[MHCKOTO YHUBEPCUTETA. AKI[EHT
JleflaeTCsl Ha CTYAEHTaX, 0OyJaIoUXCsl C aHITION-
3bIYHOM CONpoBOXKAeHMeM. Llenbio nccnenoBanns
ABJISAETCA OIpele/ieHNe 11e1eco0OpasHOCT U
Croco60B BK/II0OYEHNs TPOdeCcCUOHAIbHO MefM-
LIMHCKOM JIEKCUKM Ha HayaznbHOM (Al), 6asoBoM
(A2) n nmepsoM (B1) ypoBHAX BrafieHUs pycCKUM
sI3bIKOM. B XOfle ImpOBefeHHOrO MCCIefOBaHNUs
aBTOP NPUXOAUT K BBIBOLLY, 4TO IPODECCUOHANIBHYIO
MEIMLVHCKYIO JIEKCUKY He0OXO[MMO BKIIOYaTh B
npolrecc 00y4eHns, HauMHasA y>Ke ¢ IepBOro Kypca.
I poctyoxenus 6ombureit 3¢ GeKTUBHOCTI B 00Y-
YeHUV NHOCTPAHHBIX CTYJEHTOB PYCCKOMY SI3BIKY
IpefIaraeTcs METOMYECKOe B3aMMOIEIICTBIE C TIpe-
HOjaBaTe/NAMY NPOMIIbHBIX MEAUIIVHCKIX AUCLY-

wiH. B yacTHOCTH, 17151 60J1IE€ paHHEro OB/IafieHNs
MEIUIIMHCKOI JIEKCUKO IIPENOfABaTEeNIAM PEKOMEH-
JLyeTCs1 COBMECTHOE COCTaB/IeHNe ISl CTYAEHTOB
pabounx aHIIO-PYCCKUX CTIOBapeli CrelyaabHO
MEJIMIIHCKOI JIEKCUKM, KOTOPasi MOXKET ITOCTENeHHO
BBOIMTBCA B JIEKCMYECKWIT MUHYMYM CTY[€HTOB Ha
NpoQUIbHBIX AUCHUIUIMHAX. [Ipy 9TOM HeoOX0RMMO
YYUTBIBATh HOATOTOB/ICHHOCTb CTYJEHTOB K OCBOE-
HUIO TAKOTO POJa PYCCKOI IEKCUKY U BapbUPOBAaTh
ee 00'beM B 3aBUCHMOCTY OT YPOBHS 00y4eHNs, IICH-
XO09MOLVIOHA/IBHOTO COCTOSIHVS CTY/IeHTOB. JJaHHbII
CrIoco6 ABIATCA METOMYECKY ONPAaBIaHHbBIM, TaK
KaK II03BOJIAET IIOBBICUTD Pe3y/IbTaTUBHOCTb OCBO-
€HVS MHOCTPAHHBIMU CTYAEHTaMI IIPOQeCcCuOHab-
HOTO PYCCKOTO SI3BIKA.

Knioueewvie cnoéa: MeTofiKa IpenofaBaHms
PYCCKOTO sI3bIKA, MEUIIMHCKAsT IEKCHKA,
npogeccuoHanbHast IeKCUKa, CIIOCOOBI 00yYeHN .

TANASIJEVIC Milena, STPRAGIC POKIC Sanela, Belgrade Metropolitan University; Union University
in Belgrade, Belgrade Banking Academy - Faculty of Banking, Insurance and Finance, Belgrade, Serbia,

mtanasijevic@hotmail.com, sanela.sipragic@bba.edu.rs

Implicit Grammar Instruction in ESP Courses

Teaching grammar and the question how to teach
grammar has always attracted a lot of attention from
practitioners, as well as researchers in the field of
ELT. In principle, there are two approaches: focus
on form and focus on forms. The instructions
themselves are viewed as explicit (when the focus
of attention is on a certain rule) or implicit (when
learners establish the rule themselves based on
examples). Explicit grammar instruction can be
further divided into explicit deductive instruction
(when a rule is presented to learners) and explicit
inductive instruction (when learners are asked to
work out a rule themselves).

The aim of this paper is to investigate the effect
of implicit grammar teaching in ESP courses. The

research was conducted with two intact groups of
second-year students at the Faculty of Digital Arts,
Belgrade Metropolitan University. Both groups
followed the same syllabus for the course English in
Design. The control group received explicit deductive
grammar instructions, whereas the experimental
group received implicit instructions. After a period
of 6 weeks, both groups of students were given a
progress test. The interpretation of the results was
done through t-test and descriptive statistics.
Keywords: grammar instruction, focus on form(s),
explicit instruction, implicit instruction, ESP
courses.
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TORUBAROVA Irina I., STEBLETSOVA Anna O., Voronezh N.N. Burdenko State Medical University,
Voronezh, Russia, torubarova69@mail.ru, annastebl@mail.ru

Teaching English to the Academic Staff of a Medical University

Current global situation has given rise to the
increased status of English as a lingua franca in the
academic and educational activity of university staff.
Thus, academic staff faces the need to improve and
develop their English for Specific Purposes skills
and competences. The main challenges for adults
in the learning process are psychological by nature.
As experts have reported, the three important
parameters that affect the process of foreign language
(FL) learning are age, frequency of contact with the
language environment, linguistic remoteness between
the native and the studied languages. We performed a
survey to design and modify the learning process and
goals and to gain insight into the learners’ expectations.
The results of the survey demonstrated that a key to

success in adult FL learning is psychological inclusion
in the learning process and communicative flexibility.
Conscious attitude towards the learning process is
a powerful stimulating factor. When designing
an FL course for adult learners it is essential to
adequately balance various speech activities and
the learners’ perception of these practices. The
learning process must be tailor-made considering the
previous experience of adult learners and their real
opportunities for practical application of the acquired
profession-related language knowledge in a friendly
atmosphere of cooperation and co-creation.
Keywords: English language for medical purposes,
university setting, adult learners, psychological
inclusion, conscious attitude.

BACWIMJEBR-BAJIEHT [Iparana, Akagemuja CTpyKoBHUX cTyauja beorpan, Cpouja,

vasilijevic@gmx.at

Y1unaj CLIL HacTaBe Ha PyCKOM je3NKYy Kao BeXMKYIapHOM Ha je34Ke KOMIIeTeHIIje

Y4€HMKa JBOje3UIHNX Ofie/betba

Y npBoM gmeny paja npefcTasba ce mogen CLIL
HACTaBe Ha CPIICKOM U PYCKOM j€3UKY ¥ OKOTHOCTHU
IbeHe peanusanyuje y JBOje3UYHUM Ofe/bemhyMa
HNPUPONHO-MATEMATUIKOT CMepa AJIeKCMHAYKe
ruMHasuje u [uMHasnje “JoBan JoBaHoBuh 3Maj” y
Hosom Capy.

3aTnm ce Ha ocHOBY nopehema pesynTara TecTu-
pamba pelieNTUBHIX BEMITHHA EKCIIEPUMEHTAIHE IPY-
ne yueHMKa Tpeher paspefa [B0je3NYHOT Ofje/berba 1
KOHTPOJIHE TPYIIE YYEHMKA jeIHOje3MIHOT Ofie/berba
y CBaKoj Off IIKO/a aHanmu3upa y kojoj mepu je CLIL
HacTaBa yTUIlaTa Ha Pa3BOj OCHOBHUX Mehymyn-
CKMX KOMYHUKATUBHUX crioco6HocTH (BICS xoM-

HeTeHIMje) I KOTHUTMBHO-aKaJleMCKe je3U9Ke KOM-
nerenyje (CALP). Kao mHCTpyMeHT ucTpaxuBama
KopuirheHM Cy TeCTOBU pa3yMeBama roBopa 1 Y-
Tarba OIILITET PYCKOT je3MKa M PYCKOT je3uKa CTpyKe
y obmacTu NpupoOfHNUX HayKa, yXKa 06/1acT: Xxemuja
Ha HuBoy b1 3EPO].

Y 3ak/by4HOM Jieny pajia [ajy ce CMepHuIle 3a
flajba VICTpaKMBamba I IpenopyKe 3a yHanpebeme
HacTaBe 1o CLIL MeTonmu Ha CPIICKOM M PyCKOM
jesuKy.

Kmwyune peuu: nBojesudHa HacTaBa, OMIMHIBaIHA
HacTaBa, pycKku jesuk, CLIL, peljenTuBHe BeIITHHE

VEKARIC Gordana, ALEKSIC-HAJDUKOVIC Irena, SINADINOVIC Danka, University of Belgrade,
Faculty of Sport and Physical Education, School of Dental Medicine, Faculty of Medicine, Belgrade, Serbia,

gordana.vekaric@fsfv.rs

Synchronous vs. Asynchronous: Teaching ESP During the COVID-19 Pandemic

The COVID-19 pandemic has affected all areas
of life overnight with education being no exception.
Access to new technology has helped teachers and

34

students overcome some of the obstacles to quality
education, but it has also revealed some shortcomings
and pointed out the indispensable role of the teacher,



including teachers of English for Specific Purposes
(ESP). Therefore, the aim of this study is to analyse
the advantages and disadvantages of ESP distance
learning. The study explores the perceptions of
174 students of three member institutions of the
University of Belgrade, i.e. the Faculty of Sport and
Physical Education, School of Dental Medicine, and
Faculty of Medicine. All participants completed a
questionnaire designed by the authors to examine
students’ perceptions towards asynchronous and
synchronous instruction at the time of the March-
May 2020 lockdown imposed by the COVID-19

pandemic. The qualitative and quantitative analyses
of the research results pinpoint the students’
experience while learning ESP remotely. Descriptive
statistics has been applied to identify the prevailing
stances towards the two approaches of remote
teaching. While the participants have emphasised
the flexibility of asynchronous teaching along with
efficient communication associated with synchronous
online teaching, they have highlighted the importance
of live interaction with their teacher and peers.
Keywords: ESP, distance learning, remote teaching,
asynchronous teaching, synchronous teaching.

BEJITMMMPALII Csetnana, noxropang ®uonomkor gpakynrera YHusepsurera y beorpany, Cpbuja,

svelimirac@gmail.com

Jesnmuku nmopTdonmo Kao anaT HacTaBe Ha JA/bUHY Y je3UKY CTPYKe

YBobeme MHOBaIMja y HACTaBY CTPAHOT je3VKa
CTPYKe Ha BUCOKOIIKOJICKOM HMBOY CacTaBHM je [ie0
paja 3a Benmuky 6poj HacTaBHMKa. Kana cy mopen
TOTa CyO4eHM U Ca CUMTAyLMjOM 3aTBaparba ycref
IaHJeMIje VI HaCTaBOM Ha Jas/bMHY, HaCTaBHUILIU
CTPAHOT jesMKa CTPYKe y pafly ca CTy[eHT!Ma MOTY
la IpMMeHe METOfie 3a KOje IIPETXOJHO HUCY MMasN
IPUINKY WIN TIOBO,

Espoiicku jesuuku @opitigponyo HYje HOBUHA Ha
€BPOIICKOj Ml y4erba je3MKa, a/li 3a MHOT€E CTyeHTe
y Cpbuju jecte, yKOIMKO Ce 0 cajia HICY CyCpeTann
ca BMM. Y 0BOM papy npesictaBuhy upejy npumarobe-
HOT Je3uuxoi dopitiponuja Kao anara 3a paf ca CTy-
[IeHTMMa Ha [Ja/bJHY, KOja je CIPOBefieHa Y JIe7Io TOKOM

nponehHor cemecTtpa mkoncke 2019/2020. rogyuHe
Ha Opcexy beorpancka nonurexHuka, Ha pegMeTy
Enrnecku je3uk 2 (eHITIECKM je3UK CTpPyKe).
ITpegHocTy Koje Hymu Jesuuxu uopitigponuo
OIJIeflajy ce IIpe CBera y ayTOHOMHOCTM CTyJeHaTa
IIpU y4YewmYy cajip)Kaja y BE3U Ca je3SUKOM CTPYKe,
pas3BojeM CBeCTM KOJi CTyJeHaTa o IoTpebu 3a
CaMOBpe[HOBameM, a/lu 1 MoryhHocTuMa fa ce y3
Jesuuku fiopitiponuo mepuofNYHe IpoBepe 3HaHA
yCK/azie ca enuyeMIOJIOIIKY HEU3BECHOM CUTYaljoM,
IITO C€ Y OBOM MOJI€/Ty HacTaBe Ha Ja/bMHY II0Ka3aJI0
epUKaCHUM.
Kmwyune peuu: jesux ctpyke, jesudku noprdonuo,
HacTaBa.

VESIC PAVLOVIC Tijana, DORDEVIC Danijela, University of Belgrade, Faculty of Mechanical
Engineering, Faculty of Agriculture, Belgrade, Serbia, tvesic@mas.bg.ac.rs, ddj@agrif.bg.ac.rs

Collaborative Learning in ESP Classes - An Exploration of

University Students’ Opinions

The research aims to investigate the opinions
of university students on different facets of
collaborative learning in ESP classes, based on their
experience with doing tasks in pairs and preparing
and delivering an oral presentation in English in
a 4- or 5-member team. The sample consisted of
the Faculty of Mechanical Engineering, University
of Belgrade students (N=111), who filled in the
questionnaire designed for the purposes of the study
in the second semester of the academic year 2019/20.
The results indicate that students prefer working in

pairs when solving tasks in ESP classes and that they
find teamwork most beneficial when it comes to
translation tasks. In the respondents’ opinion, the
main advantages of teamwork in ESP classes refer
to more efficient accomplishing of tasks, developing
teamwork skills and interacting with colleagues. The
most often mentioned disadvantages include the
unequal contribution of team members, frequent
disagreement between them and a lack of motivation
and interest in some team members, all of which
often result in the lower achievement of the team as
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a whole. In the concluding part, we discuss possible
strategies for the development of team tasks in
ESP classes, as well as for fostering ESP teamwork

atmosphere.
Keywords: collaborative learning, ESP classes,
university students, advantages, disadvantages.

VUKOVIC VOJNOVIC Dragana, KNEZEVIC LJiljana, University of Novi Sad, Faculty of Sciences, Novi

Sad, Serbia, vukovic.vojnovic@gmail.com

ESP Courses and Intercultural Communicative Competence Development -
a Qualitative Analysis of Teachers’ Views, Perceptions, and Practices

In view of international academic mobility
programmes and international research communities,
English for Specific Purposes (ESP) classroom at
tertiary level can be viewed as an ideal setting for
the development of intercultural communicative
competence (ICC). ESP teachers would have a
chance to boost students’ awareness of English as
a means of communication across cultures and also
as a language of a particular specialist field. In this
regard, we wanted to gather a constructive feedback
from the ESP teachers and see what the opportunities
are to integrate ICC development in ESP courses at
tertiary level. The research is based on data collected
through semi-structured interviews conducted with

ESP teachers who are employed at the faculties of
the University of Novi Sad. The findings suggest
that teachers’ views, perceptions, and practices
significantly differ and depend on a variety of factors,
such as teachers’” prior ICC training and knowledge,
students’ specialist fields, the number of teaching
hours, the size of the group, and international
contacts. The obtained results can be developed
into guidelines for a more focused and systematic
development of ICC within ESP/LSP courses at
university level.

Keywords: ESP, intercultural communicative
competence, teachers’ views, tertiary education,
qualitative analysis.

BYJIETWI'h Anexcangap, YHuBep3uTeT yMeTHOCTH! Y beorpany, ®axkynreT npuMemeHNX YMETHOCTH,

Beorpap, Cpbuja, aleksandar.vuletic@fpu.bg.ac.rs

JJekoMIoHOBame 0OpHYTe YIMOHUIIE €HITIECKOT je3NKa 3a IpUMeheHe YMeTHOCTI:

CTyAuja coyvaja

O6puyTa yunonnua (eur. flipped classroom) je
MeJJaroIlKY MPUCTYII 3aCHOBAH HAa MHBEPTOBAMbY
HaulHa QyHKIMOHMCaba TPAAULIMOHATHE YUMOHNIIE
— CTY[EHTU CaMOCTa/IHO caBnalyjy HOBe HacTaBHe
jemuHMIIe U TeMe BaH YYMOHUIIE, a Paj] y YIMOHUIIN
npensubeH je 3a Bexx6arma 1 MHTEPAKIIN]Y Ca OCTATNM
CTY[IeHTUMA 1 IIPeIMETHIM HaCTaBHUKOM.

CraB/pambe CTyIEHTa Y IleHTap Ipoljeca y4emna,
pelaBame pobiemMa BeNMKOr Opoja CTyfieHaTa y y4u-
OHMIIY, HEIOCTATaK BpeMeHa 3a KBaJIMTETHY 00paay
HACTaBHIIX jeVHUIIA, Te MOTYhHOCT MMIIeMeHTaIje
KOMOMHOBAHOT yuema (eHr. blended learning), y3 yno-
TpelOy HajpasHOBPCHUjUX 0O0Pa3OBHMUX COPTBEPCKUX
ajaTa, 61 Cy BMIIE HETO [JOBO/bHY Pas3/io3n fia ce
ayTOp OBOTa pajja ONIY4YNM Ha IPUMEHY KOHI[eITa
OOpHYTe YYMOHUIIE Y jefTHOCEMECTPATHOM IIePUOAY
HacTaBe Ha npenMeTy Enrneckn jesuk Ha QakynreTy
IpUMemeHNX YMeTHOCTH Y beorpany. Liwmb cTynuje
OIMICAHOT C/Ty4aja, MUHTPU3UYHE ¥ MHCTPYMEHTATHEe
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IO CBOjOj IPUPOM, jeCcTe NeCKPUIILMja, aHaIu3a U

eBa/lyallyfja CBUX pelleBaHTHMX aclleKaTa HacTaBe
jesuKa CTpyKe y OKBMPY ITOMEHYTOT IPMUCTyIa —
KaKO CaMOT TOKA, HeIIOCPeTHNX YMHMIALA CTYAuje
VI CTeTIeHa ’beHe YCIeLIHOCT, TAKO U BeHOT CybjekTa
(crymeHara) u o6jexkTa (aHaJIMTUYKOT KOHTEKCTA y
KojeM ce cybjekar mocMarpa). TpuaHrymanmjom KBa-
TUTATUBHMX M KBAHTUTATUBHUX METOJA UCTPAXKU-
Bama yTBphHyjeMo IpeTHOCTU U HelOCTaTKe HacTaBe
y peXX1My paga o6pHyTe YIMOHNIlE, OFHOCHO U3HO-
crMo MoryhHOCTH 3a [ja/by — HOTIIYHY, apLVja/IHy
WM MOAM(UKOBAaHY — IPUMeHY OBaKBOI IIPUCTYIIA
y HacTaBM je3MKa cTpyke. Hamom cTypujom, ys npu-
Ka3 pesynTara Jpyrux UCTPaXUBada y IPeMEeTHO]

obmacty, 6aaMo LOAaTHO CBET/IO Ha OBY 3HAYajHY
IIOTOAVMAAKTUYKY II0jaBy.

Kmwyune peuu: 06pHyTa yIMOHNIIA, €HITIECKM j€3UK

3a IpUMebeHe YMETHOCTH, CTYAMja CIy4aja.



ZALAD Gordana, Univerzitet u Beogradu, Fakultet politickih nauka, Beograd, Srbija,
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ESP and LSP Teaching at University: Current Status and Perspectives

Since its early beginning in the 1960s, ESP has
become widely accepted and is being developed
in order to meet the challenges of the present-day
interdisciplinary demands and practices of the
academy around the world at non-philological
faculties. Firstly, we will examine the needs of our
students and their experience in using the ESP
textbook/practice book through a questionnaire
conducted among the second year students of
Journalism and Communication and the third year
students of International Relations at the Faculty of
Political Science. Secondly, in order to get a clear
picture of the ESP status, practice and development,
we are going to carry out a structured interview

among ESP practitioners at the University of Belgrade
and University of Arts in Belgrade in February 2021.
Thirdly, we will examine and present the status and
future of LSP at the Faculty of Political Science. Our
previous research findings showed that our students
were greatly in favour of ESP instruction. However,
the future of LSP at our faculty is not promising:
Russian is not offered any more; the German
instructor is not fully employed and French will
probably follow the same route when the French
instructor is retired next year.

Keywords: ESP, students’ needs, development,
status, LSP future.
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STALETOVIC Marija, KOSIC Barbara, LAZAREVIC Iva - Pre-service teachers; Tutor: Natasa
Jankovi¢, University of Belgrade, Teacher Education Faculty, Belgrade, Serbia,

majal998.staletovic@gmail.com

Ready, Steady, Know!

In academic education, foreign languages
for general purposes open many doors to future
professionals, including teacher trainees. However, it
is LSP that is reflected in most aspects of pedagogical
work. As a backbone of all our core subjects studied
in English, ESP in particular provides us with a wide
range of possibilities for gaining knowledge and
skills necessary for work with students, studying
professional literature and engaging in educational
research. Nowadays, it is extremely important for
future preschool and primary school teachers to
adjust quickly and use all the potentials of working
with pupils online, as their digital competencies help
them become more efficient in blending educational
technology with their professional discourse, with
which it inevitably intertwines.

A survey conducted with a group of students

(N=53) who have attended some or all of our
ESP-based integrated courses reveals that our
opportunities for education and professional
development, as well as cooperation with colleagues
are significantly increased. This paper presents the
gradual expansion of ESP knowledge seen by us, pre-
service teachers, not only in its own right, but also in
terms of laying foundations for all other integrated
subjects within the English Language Module.
The importance of the social aspect is especially
emphasised by the students, which we see in the
created space for us to participate in the design of
the courses and their practical application during
internship and in future work.

Keywords: ESP, pre-service teachers, integrated
courses, professional development, students.

STANIC Jelena, HEINRIH Danijela, PANKALUJIC Nevena, MARTINOVIC Anastasija - Pre-service
teachers; Tutor: Natasa Jankovi¢, University of Belgrade, Teacher Education Faculty, Belgrade, Serbia,

stanicjelena.886@gmail.com

Workshop - ESP in Motion

Teaching English as a foreign language at a very
young age requires special approaches and teaching
methods. Considering the way children acquire a
foreign language, it is important to choose the right
ones. Apart from English I (GE) and English II (ESP)
courses, through the EL Module, we - students of the
Teacher Education Faculty - have had several subjects
implicitly based on English for specific purposes,
such as: English language for children through songs
and movement, Creative play in English, Developing
language knowledge and skills, Foreign language
learning at young learners” age and Planning English
language teaching.

The aim of this interactive workshop is to present
the best of what we have learnt so far, while hopefully
inspiring others to consider some of the teaching
methods, materials, applications and activities we
will demonstrate. Various ways of storytelling (sound
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story, music story, audiobook), hand-clap rhymes
and action songs make important parts of children’s
mental and physical development. Therefore, they
should be included in their daily play and learning,
both in the mother tongue and foreign language.
Additionally, how LSP blends with art and digital
formats in foreign language teaching will be shown
through several game-based activities chosen from
a myriad of those suitable for young learners. We
hope you will find some of them applicable in your
LSP contexts as well.

Keywords: ESP, language acquisition, game-based
learning, English Language Module, teaching
young learners.
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